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Abstract 
This benchmark portfolio summarizes a study conducted by Professor Brett C. Stohs of students 
in the Weibling Entrepreneurship Clinic during the 2017 Spring semester. Specifically, the study 
sought to determine whether students who participate in the clinic develop their professional 
identities as soon-to-be lawyers. Using qualitative and quantitative measurements, the study 
determined that participating students do tend to develop their professional identities while in the 
clinic. This portfolio examines the extent of that development and identifies opportunities for 
continued course improvement. 
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Objectives of Peer Review Course Portfolio 
This portfolio represents the first step of a multi-year process to achieve two outcomes: first, to 
carefully articulate goals for the Weibling Entrepreneurship Clinic’s stakeholders (including 
educational goals for clinic students and legal service goals for clients, among others); and 
second, to determine whether current instructional methods and clinic management procedures 
result in achievement of those goals. The clinic’s structure as a ‘teaching” law firm is modeled 
after my own experiences in private practice. As a result, focus on achievement of student 
learning outcomes sometimes becomes secondary to immediate client demands. In addition, as 
many components of law practice are subjective, nuanced, and unpredictable, assessment of 
student achievement of learning outcomes is complicated, multifaceted, and at times, 
inconclusive or imprecise. These dynamics often lead me to the same fundamental question 
many teachers face: How can I be sure my students are learning what I want them to learn? 
Although I have consistently made modifications to my course design during the four years I 
have operated the clinic, limited gaps between semesters and consistent teaching of this course 
three semesters per year without interruption (save one summer semester) have hindered my 
ability to engage in a critical examination of whether course goals are being met. Since I began 
teaching this course in Spring 2013, I have wanted to become clearer in my expectations and 
more objective in my assessments. Through the Peer Review of Teaching Project, I utilized 
backward design methods to identify opportunities for improvement on both fronts, particularly 
with respect to student development of their professional identities as lawyers. This portfolio 
represents the culmination of this process. 
My primary goal for this portfolio is to critically look at whether students in the Weibling 
Entrepreneurship Clinic make significant improvements in their development as professionals. 
Specifically, do clinic students progress from viewing themselves as law students to viewing 
themselves as lawyers? This is a critical transition that can begin, but will not be completed, 
within the insulated confines of higher education (where most clinic students have resided most 
of their young adult lives). Although this portfolio focuses on teaching pedagogies and 
outcomes, it is intended to be a critical, research-based look at whether the clinic is effective at 
training the next generation of lawyers, and at how the clinic can be improved for the future. 
A secondary goal for this portfolio is to provide readers with a tangible example of how 
curricular changes can be crafted and performance data can be collected to confirm student 
achievement of learning goals in a clinical education setting. Unlike a traditional course that may 
include scheduled lessons and objective measures of student achievement, clinical education 
necessarily occurs in the context of dynamic circumstances, including the volatile nature of 
clients with real world issues and of students with little to no experience engaging in the craft of 
lawyering. The procedures and results outlined in this portfolio can be replicated for other 
learning goals and in other clinical settings, whether it be legal education, medical education, or 
otherwise. As noted at the beginning of this section, I intend to replicate the process embodied by 
this portfolio to evaluate the clinic’s effectiveness in achieving its other myriad of objectives. I 
also hope that faculty in other clinical fields can find value in this portfolio for such purpose. 
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Description of the Course 
Course Overview 
The Weibling Entrepreneurship Clinic is an upper-level clinical course offered to third-year law 
students (3Ls) at the University of Nebraska College of Law. The course is offered for 6 credit 
hours, which comprises 40% of a student’s typical semester course load. In exchange for the 
significant number of credit hours, students must work at least 240 hours in the clinic during the 
semester (representing nearly 20 hours of work per week). The course is offered in each of the 
fall and spring semesters and is typically offered during the summer semester, with enrollment 
capped at 8 students. With about 120 students per 3L class,
1
 about 20% of each graduating class 
takes the E-Clinic during their law school experience. 
Unlike traditional law school courses, clinical courses typically involve the provision of legal 
services by law students directly to clients. In addition to providing clinic students with 
experiential opportunities to further their legal education, clinics (and the attorney-professors 
who teach them) also have professional obligations to ensure students provide competent legal 
services to clinic clients. The clinic’s clients are drawn from the entire State of Nebraska. While 
most clients are located in or around the Lincoln area, the clinic has served clients in distant 
communities like Imperial, North Platte, and Crawford. Clients are selected based on a set of 
criteria that is listed on page 1 of the course syllabus, which is attached as Exhibit B. However, 
the most important criteria is that the client and/or the client’s legal needs will provide an 
excellent educational opportunity for one or more clinic students. 
The clinic is the only transactional law clinical course offered at the Law College. Unlike 
lawyers who represent clients in court or other litigation proceedings, transactional lawyers 
typically work with clients in more of a business planning or implementation context. My 
favorite encapsulation of the differences between these types of lawyers is that litigation lawyers 
are “stand up” lawyers (i.e., they stand up to argue a case in court) and transactional lawyers are 
“sit down” lawyers (i.e., engaging in business planning or negotiations). Like litigation, 
transactional law is a very broad construct. Some lawyers specialize in a particular subarea (like 
mergers and acquisitions, estate planning, commercial law, or intellectual property), while others 
have more of a general transactional law practice that encompasses a number of these areas. 
Other lawyers work on these types of issues as in-house counsel to a business client. 
Clinic students are in their third of three years of law school. This generally means that students 
have a good understanding of fundamental legal concepts and principles, and overarching ideas 
regarding the role of the law in society. All student participants in the clinic must have taken two 
prerequisite courses: Business Associations and Individual Income Tax. These courses contain 
building-block concepts that are important for students to have when engaging with clients in the 
clinic. Students frequently have more advanced coursework in key areas that relate to the clinic 
and its clients, namely corporate, intellectual property, tax, and employment. However, some 
students have not taken many directly related courses other than the prerequisites. 
                                                          
1
 Between 2013 and 2016, graduating 3L classes have had an average of 121 students (ranging from 117-125). 
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There are major variations among students in their experiences prior to participation in the clinic. 
On one end of the spectrum, some students have had one or more careers prior to attending law 
school. These students typically have familiarity with professional workplaces, a clearer picture 
of their goals for law school, and a general comfort-level with their own professional identities. 
On the other end of the spectrum, some students come to law school immediately following 
completion of their undergraduate degree. Of these students, some have obtained exposure to law 
practice, usually through summer or part-time clerkships with a law firm during law school or as 
a staff person with a law firm prior to entering law school. Others have never worked in any 
professional environment, and have no real conception about the practice of law or about 
themselves as future professionals. 
Course Goals 
The clinic is a multifaceted, intensive course with a multitude of goals for each of its 
stakeholders. For example, in keeping with the land grant mission of the University of Nebraska, 
the clinic works to provide effective legal advice to as many early-stage business clients as 
possible. The clinic also works to provide education about relevant legal issues through outreach 
presentations to supporting organizations and business communities. Whether, and to what 
extent, the clinic satisfies these goals is a subject for a future portfolio. However, in twelve 
semesters of operation the clinic has provided direct legal services to nearly 150 clients. 
The number of distinct goals I have for participating students is significant. Most are components 
of a broader goal to prepare students to enter the practice of law; however, many are also 
applicable to other career paths and professional endeavors. These goals were prepared with 
input from many of the clinic’s stakeholders, namely a board of advisors consisting of current 
and former attorneys, businesspeople, and other service providers that work with new businesses. 
These goals continue to evolve based on student and client feedback. For reference, the current 
list of student goals is attached as Exhibit A. Because of the breadth of these goals, this portfolio 
specifically focuses on components of Goal # 11: Do students that participate in the clinic 
begin to develop their own professional identities?  
Just as the medical profession has “teaching hospitals,” the clinic is a “teaching law firm” – 
students are supervised by a licensed attorney and provided with clear feedback and guidance 
about their performance. To earn an average grade, students must demonstrate diligence in client 
service, preparation for all meetings, and thoughtfulness in preparing work product and 
delivering legal advice. To earn an above average grade, students must demonstrate a sustained 
and focused commitment to the clinic’s clients and to their own professional development.  
One constant challenge I face is balancing satisfaction of these student-centered goals with goals 
relating to the clinic’s other constituencies. Primarily, this includes the clinic’s startup business 
clients and their stakeholders, whose legal needs must be satisfied in order to (i) achieve their 
business objectives, and (ii) fulfill the clinic director’s professional obligations as their lawyer. 
These efforts provide the primary vehicle for students to “learn by doing”, and are therefore 
inexorably linked to a student’s satisfaction of learning goals. However, client expectations are 
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in addition to and independent of achieving student learning goals. My duties as professor and 
supervisor are necessarily split between these constituencies.
2
 
Instructional Practices 
As a natural extension of the multitude of goals described in the last section, this clinical course 
includes four main components to achieve those goals: (1) client work and supervision; (2) boot 
camp and seminar, (3) case rounds and reflection; and (4) outreach and engagement. I will 
briefly describe each component and explain each of the primary instructional methods I utilize. 
For more detail about each of these components, please review the syllabus and semester 
calendar attached as Exhibit B and Exhibit C, respectively. 
Client Work & Supervision 
Students spend most of their time (about 60%) interfacing with clinic clients and working to 
identify and address their legal needs. In addition to direct client interaction, students 
perform all necessary legal research; draft all appropriate contracts, memoranda, and other 
work product; and coordinate with the director to ensure that all legal advice is reviewed and 
approved. Students typically work with 3-4 clients each, and handle 1-4 different projects for 
each client. The breadth of assignments provide students with a multitude of learning 
opportunities, typically including a chance to form a legal entity, prepare one or more 
contracts, and advise on intellectual property issues (particularly trademarks). The quantity of 
work also forces students to be efficient with their time and generate work product 
consistently throughout the semester rather than waiting until the end. 
The client work component is the primary vehicle where students engage in experiential 
learning. In this case, students experience working in a law firm and being primarily 
responsible for the achievement of client goals. Unlike an exam or academic paper, (i) clinic 
work product is provided to clients, who will then take action in reliance upon the legal 
advice that is given, and (ii) students must “live with” their work, improving it until I am 
satisfied that it is of sufficient quality to be given to the client. This process typically includes 
my review of multiple drafts and related discussions about legal issues or writing choices. 
Students must then deliver their work product to the client, ensure the client understands the 
advice, and work through any questions, concerns, or new information that becomes known. 
Even the most well-written and comprehensive memo or contract may initially fail to achieve 
a client’s goals, and students frequently need to revisit work product that I have approved to 
adjust for client circumstances.  
This iterative process defines the practice of law; however, for many students, this is the first 
time they have experienced first-hand this exacting and detailed aspect of the profession. In a 
positive sense, clinic work directly impacts the livelihood of others. Students typically 
respond favorably to this opportunity to make a difference, leading them to take ownership of 
their assignments and pride in the resulting achievement of their client’s goals. Students also 
                                                          
2
 I wrote about this topic in more detail in a recent article entitled, Oh What a Tangled Web We Weave: 
Mind Mapping as Creative Spark to Optimize Transactional Clinic Assignments, 61 N.Y.L. Sch. L. Rev. 119 (2016–
2017). In that article, I detail how I used mind mapping techniques to manage and create optimal student workloads 
to ensure satisfaction of both client and student outcomes. 
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must come to terms with the inherent uncertainties that are a necessary part of working with 
clients and crafting solutions to real world problems. 
Boot Camp & Seminar 
About 50 hours of student time is spent participating in a multi-stage seminar component. 
The first two weeks is called “boot camp,” which promptly equips new clinic students with 
the tools will need to work with clients and succeed in the clinic. The bulk of these tools are 
skills-based (e.g., client communications, drafting, document management, timekeeping), 
and these skills are taught primarily through exercises and simulations. These methods help 
students practice various skills and clinic procedures to increase comprehension and 
information retention. In addition, students receive training on substantive legal areas like 
entity formation, shareholder agreements, and intellectual property to supplement the 
information they may (or may not) have learned in other courses. These concepts are 
typically taught through reading materials and lectures by practicing attorney experts.  
After boot camp, students attend weekly seminars. Some seminars include discussions of 
substantive issues or skills-based topics; however, most focus on case rounds discussions 
(which will be discussed in the next section).  
Case Rounds & Reflection 
As students engage in client work and other clinic endeavors, there are intentional 
discussions and written reflections throughout the semester to help students critically and 
thoughtfully engage in thinking about their experiences. “Case rounds” (referred to as “Staff 
Meetings” on the semester calendar attached as Exhibit C) are guided, student-led 
discussions that are common in clinical legal education.
3
 In these discussions, I play a 
number of different roles to foster active discussions, including facilitator, coach, expert, 
collaborator, and observer. These discussions focus on issues that students are currently 
grappling with, whether they be positive or negative client experiences, challenging 
substantive legal issues, or new experiences engaging with the practice of law. Grounded in 
adult learning theory, the concept of “just-in-time” learning provides that students learn best 
through integrating knowledge with new experiences.
4
  Case rounds provide each student a 
chance to lead discussions about recent experiences with his or her professional peers, many 
of whom have had similar experiences. These discussions also provide each student a chance 
                                                          
3
 See, e.g., SUSAN BRYANT, ELLIOTT S. MILSTEIN, AND ANN C. SHALLECK, TRANSFORMING THE EDUCATION OF 
LAWYERS: THE THEORY AND PRACTICE OF CLINICAL PEDAGOGY Chapters 6-8 (2014). 
4
 Id. at 117. “Just-In-Time” learning – learning about issues that directly impact students’ current experiences – is 
contrasted with “Just-In-Case” learning, which is the norm of most law school classes. “Just-In-Case” learning is 
inherently more theoretical as professors work to educate students on issues they will need to know in case the issue 
arises in practice. Case rounds provide an excellent forum for fostering “Just-In-Time” learning. See also ROY 
STUCKEY AND OTHERS, BEST PRACTICES FOR LEGAL EDUCATION: A VISION AND A ROAD MAP 191 (2007) (“As we 
observed clinical instruction, one of its striking features was the pedagogical shift from reliance on the hypothetical 
questions typical of other phases of legal education (such as “What might you do?”) to the more immediately 
involving and demanding: “What will you do?” or “What did you do?” Responsibility for clients and accountability 
for one’s own actions are at the center of clinical experiences. Assuming responsibility for outcomes that affect 
clients with whom the student has established a relationship enables the learner to go beyond concepts, to actually 
become a professional in practice.”). 
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to broaden their own experience by listening to others and offering affirmation or 
constructive feedback. As a professor, I am able to encourage discussion that capitalizes on 
recent student experiences and fosters professional growth and development. 
To ensure that every student has a structured opportunity to reflect about their own 
experiences, I assign multiple reflection memos. Typically, I assign five memos throughout 
the semester with prompts relating to the types of issues experienced at that stage of the 
semester. These issues are typically raised during subsequent case rounds discussions. I 
prepare the students for these reflective exercises during boot camp by discussing the 
importance of being a reflective practitioner and assigning readings on the subject. An 
example of recent reflection memo topics is attached as Exhibit D. As I will describe in the 
Analysis of Student Learning section, I restructured the reflection requirement significantly 
this semester for purposes of this portfolio project.  
As a part of my supervisory role, I meet with each student biweekly for an hour. These 
scheduled discussions frequently focus on the details of a student’s client matters; however, 
they are also excellent opportunities to engage with students one-on-one regarding the 
professional challenges or stresses they are facing. I frequently assign the above reflection 
memos to coincide with scheduled meetings so I am able to raise topics for discussion based 
on their reflections.  
Outreach & Engagement 
The final component requires students to engage with the local community. Although it 
represents a small fraction of the total clinic experience, it is important for their professional 
development to realize the importance of leaving the office and building professional 
networks. Students frequently complain that they do not have sufficient time to engage in 
these practices because of their other clinic responsibilities. However, many realize the value 
of building these connections after they graduate. 
Unlike client work, much of a student’s outreach and engagement experience is self-directed. 
I serve as matchmaker to help students identify communities of interest, whether organized 
by subject matter, profession, or geographic location. Once identified, students attend local 
events to connect with members of these communities, learning from the experience of 
networking.  
In addition, student teams prepare and deliver a 45-60 minute presentation regarding one or 
more legal topics to a local organization or University partner. Students obtain direct 
experience engaging in this common form of professional marketing, in many cases wearing 
the “professional expert” hat in public for the first time. Even though these near-graduates 
have mastered many legal concepts and can converse about them with ease, converting that 
knowledge into a public-facing talk is a major undertaking for most. A few students over the 
years have reported that they nearly avoided taking the clinic for fear of giving an outreach 
presentation in the community. 
Each of the four components described above are designed to help a student develop his or her 
professional identity. Each component represents an important aspect of law practice, as well as 
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a learning opportunity that is not common to traditional law school classes. Before describing my 
research regarding whether these methods are successful in developing professional identity, I 
will describe how this course fits into the broader Law College curriculum. 
The Course and the Broader Curriculum 
The Weibling Entrepreneurship Clinic, like the Law College’s other clinics, is a supervised, 
practical experience for law students interested in practicing law after they graduate. The 
substantive areas of focus in the clinic would primarily benefit those students who have an 
interest in pursuing some form of transactional practice, whether it be mergers and acquisitions, 
trusts and estates, intellectual property, or other form of business law. However, regardless of a 
student’s substantive area(s) of interest, the clinic provides exposure to the “real world” of law 
practice, and with it an opportunity for a student to test their knowledge, skills, and priorities 
before they graduate. 
The clinic serves as a capstone for students who have completed transactional law, business law, 
or professional skills coursework. Examples of relevant electives include business associations, 
partnership and corporate tax, unfair competition (trademarks), securities regulation, corporate 
finance, real estate transactions, client interviewing and counseling, and business planning. 
Students who take these courses prior to participating in the clinic are able to see how their 
doctrinal knowledge facilitates solving real world problems. They are also able to identify the 
limits of their doctrinal knowledge, and engage with research tools and other problem solving 
techniques to understand an issue and craft solutions. Some students who take a sufficient 
number of these courses may qualify for the Business Transactions Program of Concentrated 
Study, which results in a notation on the student’s transcript. At present, participation in the 
clinic does not count towards completion of the concentration. 
Though participation in clinics is not a required part of the curriculum, American Bar 
Association standards have recently changed and require that law schools require students to 
complete at least six credit hours in one or more “experiential courses”. To comply with these 
standards, Law College faculty recently amended its rules to require Nebraska Law students to 
complete at least six credit hours in upper-level professional skills courses. Participation in one 
of the clinics offered at the Law College, including the Weibling Entrepreneurship Clinic, will 
satisfy this requirement. 
The clinic is also part of the Law College’s expansion of its business law curriculum more 
generally. The Law College’s “Business + Law Initiative” intends to expand the pipeline of 
business students interested in law school, enhance the Law College’s academic and 
extracurricular programming related to business issues, and engage the business community as 
potential employers of our graduates. Though this Initiative is still in its early stages of 
development, the administration has already established a number of partnerships with private 
companies that will provide internship opportunities for business-minded law students and 
contribute to fostering learning opportunities at the Law College. 
Finally, the Law College faculty and administration continue to demonstrate a strong 
commitment to clinical education. The clinic is one of an increasing number of clinical course 
offerings at the Law College. Since opening in Spring 2013, the clinic has been one of four 
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clinics, the others being focused on civil litigation, criminal prosecution, and immigration issues. 
In Fall 2017, the Law College will offer a new clinic focusing on children’s justice issues. The 
Law College also recently completed a new addition to the existing Law College structure for its 
clinics. When the Schmid Clinic Building opened in Spring 2017, each of the separate clinics 
moved in together to create one “firm”. Co-locating with the other clinics will provide many new 
learning opportunities for my clinic students, and the increased space will expand our ability to 
serve our clients’ needs effectively. 
Analysis of Student Learning 
Defining Professional Identity 
For years, commenters have written about the importance of developing professional identity in 
lawyers.
5
 The Carnegie Report,
6
 which provided extensive reports regarding the education 
systems in place for various professions (including lawyers), highlighted a lack of intentional 
development of students’ professional identities as lawyers.7 This “third apprenticeship,” referred 
to in the report as the apprenticeship of “identity and purpose” and the “ethical-social” 
apprenticeship, “introduces students to the purposes and attitudes that are guided by the values 
for which the professional community is responsible.”8 “The essential goal … is to teach the 
skills and inclinations, along with the ethical standards, social roles, and responsibilities that 
mark the professional.”9 
To evaluate whether clinic students demonstrate growth in their own professional identity, it is 
important to first identify what professional identity is. Since the Carnegie Report was published 
in 2007, commenters have attempted to define what constitutes the third apprenticeship.
10
 Many 
differing definitions and characteristics have been ascribed to professional identity, including the 
articulation of normative values to which all lawyers should aspire (such as civility, ethics, and 
moral decision-making, among others).
11
 Some question whether classroom teaching is up to the 
task of “teaching” identity, particularly since students come to law school with such different 
backgrounds and experiences.
12
 
                                                          
5
 See, e.g., Bryant, Milstein, and Shalleck, supra note 3; Stuckey, supra note 4; TASK FORCE ON LAW SCH. & THE 
PROFESSION, AM. BAR ASS’N, LEGAL EDUCATION AND PROFESSIONAL DEVELOPMENT—AN EDUCATIONAL 
CONTINUUM 327 (1992) (the chair of the task force was Robert MacCrate); WILLIAM M. SULLIVAN, ET.AL., 
EDUCATING LAWYERS: PREPARATION FOR THE PROFESSION OF LAW (2007) (commonly referred to as the “Carnegie 
Report”); David I. C. Thomson, “Teaching” Formation of Professional Identity, 27 REGENT U. L. REV. 303 (2015); 
and Steven M. Virgil, The Role of Experiential Learning on a Law Student’s Sense of Professional Identity, 51 
WAKE FOREST L. REV. 325 (2016). 
6
 Sullivan, supra note 5. 
7
 Thomson, supra note 5 at 309. 
8
 Sullivan, supra note 5 at 28.  
9
 Id. 
10
 Thomson, supra note 5 at 310-16. 
11
 Id.  
12
 Thomson, supra note 5 at 317 (“Because the subject is so personal to each student, the answers to such questions 
as “What do I really believe in?” and “What kind of a person do I want to be?” and, gradually, “What kind of a 
lawyer do I want to be?” are not something we can “teach,” at least not through the methods common to law school 
classrooms. We cannot effectively teach someone to answer such questions in the abstract.”); Virgil, supra note 5 at 
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Law professors Daisy and Timothy Floyd articulated a definition that I find compelling: 
“Professional formation requires us to prepare students to exercise judgment 
under conditions of inherent uncertainty, and to do so in ways that fulfill their 
professional obligations to their clients and others, integrate their personal and 
professional values, and allow them to live lives of fulfillment and service.”13 
This definition includes a number of components that I see as fundamental to the development of 
a lawyer’s professional identity and as developable during a student’s time in the clinic, 
particularly: 
1. Preparation to satisfy professional obligations to clients and others (e.g., competency, 
effectiveness); 
2. Integration of one’s personal and professional values (e.g., integrity, authenticity); and 
3. Preparation to exercise judgment under conditions of inherent uncertainty. 
In addition, I agree with Professor Steve Virgil, who writes: “Professional identity is, in many 
ways, how the professional sees himself or herself in relation to how others see that individual in 
a particular context.” As a result, whether a student views him or herself as a professional is, in 
and of itself, a characteristic of one’s own professional development. 
Creating the Study 
The thesis for my study, in its simplest form, is participation in the Weibling Entrepreneurship 
Clinic facilitates development of students’ professional identities. Based on the context for how 
I define professional identity, this thesis can be divided into four component goals: 
 Participation in the Weibling Entrepreneurship Clinic helps students: 
Goal 1. Prepare to competently and effectively satisfy professional obligations to 
clients and others; 
Goal 2. Integrate their personal and professional values; 
Goal 3. Prepare to exercise judgment under conditions of inherent uncertainty; and 
Goal 4. Self-identify as professionals. 
With these goals in mind, I made four different modifications to my curriculum for the Spring 
2017 semester to (i) provide formative learning activities for students to achieve these goals, and 
(ii) create quantitative and qualitative data-gathering opportunities for me to evaluate whether 
(and to what extent) these goals are met. An instruction memo to students outlining these 
changes and explaining the Peer Review of Teaching Project is attached as Exhibit E. An 
informed consent form signed by students is attached as Exhibit F.
14
  
                                                                                                                                                                                           
328 (“The lecture-format classroom of law school does not provide the types of experiences that have been shown to 
develop strong and early notions of professional identity.”).  
13
 LEAH WORTHAM, ALEXANDER SCHERR, NANCY MAURER, AND SUSAN L. BROOKS, EDITORS, LEARNING FROM 
PRACTICE: A TEXT FOR EXPERIENTIAL LEGAL EDUCATION, Teacher’s Notes p.444 (3rd Ed. 2016) (Chapter 24: 
Professional Identity and Formation written by Daisy Floyd and Timothy Floyd).  
14
 Completed forms are on file with the author. 
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The details of the four curricular modifications are set forth below: 
A. Early and Late Semester Quantitative Questionnaire 
To attain quantitative data regarding students’ professional identity development, I created an 
instrument for students to complete at both the beginning and end of the semester. The survey 
instrument is attached as Exhibit G. Eighteen statements reflecting one or more components of 
professional identity were presented to the students in random order. Each question required the 
student to respond with Strongly Disagree, Disagree, Moderately Disagree, Neutral, Moderately 
Agree, Agree, or Strongly Agree. For fourteen of the questions, a higher score (denoting 
agreement with the statement) was representative of a positive indication of a student’s 
development of professional identity; the other four questions were reversed, with a lower score 
being more indicative of that outcome. 
I used SurveyMonkey for the instrument, which converted the survey results into a 1-7 scale for 
statistical analysis. I analyzed the data from both the early and late semester instruments to 
identify differences across the semester (both for individual questions and in the aggregate), and 
to determine whether those differences were statistically significant. Findings will be set forth 
below. 
B. Client Reflections 
One of the most important formative experiences students have in the clinic is interviewing 
clients. Clients are inherently one of the most uncertain aspects of practice, and working with 
them provides a professional proving ground for even the most prepared and intelligent students. 
Since clinic students interview all clients early in the semester and typically meet with clients at 
the end to finalize the representation, these interactions were ripe for assessment and reflection.  
As an addition to the curriculum, I asked students to engage in a structured, comparative 
reflection exercise focusing their attention on differences between an early semester and late 
semester client meeting. At the beginning of the semester, I asked students to select one of their 
intake meetings for reflection. For that meeting, the students prepared (i) a brief pre-meeting 
reflection regarding their meeting goals and action plans, and (ii) a brief same-day post-meeting 
reflection regarding whether these goals were met and the action plans were successful. The 
students video recorded the meeting and saved the file for future use. 
Late in the semester, I similarly asked students to select one of their final client meetings for 
recording and reflection. As with the early semester meeting, the students prepared a brief pre-
meeting reflection regarding their meeting goals and action plans, and video recorded the 
meeting. However, within a few days after the meeting, the students watched a portion of both 
the early semester and late semester client meetings. They then prepared a brief reflection 
highlighting the similarities and differences in the meetings. Finally, students prepared a 
summative reflection relating to the student’s reactions to the following prompt: 
With your first reflections in mind, please describe your interaction with the 
role of “being an attorney”. How does it feel? Do the clothes fit? In what 
ways have your experiences this semester confirmed what you suspected, or 
surprised you, about yourself as a lawyer? What do you observe about the 
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attorney in the room when watching your client meeting recordings? Do you 
see a student? A professional? 
 
C. Practice Reflections 
As described above, I utilize practice reflections as a part of my curriculum. However, because 
of the added burdens associated with the new Client Reflections, I reduced the number of 
Practice Reflections from five to two. The prompts for these reflections were as follows: 
Weeks 5-6:  At this point in the semester, you have had interactions with your 
assigned clients and are moving ahead with addressing their legal needs. Please 
reflect on your experiences communicating with clients, describe any successes 
and challenges you have experienced thus far, and note any lessons you’ve 
learned that can be applied to future interactions – whether with these clients or 
clients you represent in the future. 
 
Weeks 12-13:  Discuss your experiences integrating client matters and 
expectations along with your other clinic responsibilities, personal life, and other 
obligations and priorities. Consider ways this experience varies from, or is 
similar to, the typical classroom experience in terms of integrating your 
responsibilities into life outside the law school. What methods have you used to 
satisfy these obligations and maintain balance, and in what ways do these 
methods differ from those used for other courses you have taken in law school? 
Have they been successful (or not)?   
I have used these prompts for many semesters and have found them to lead to very descriptive 
and honest reflections relating to a student’s development of professional identity.   
D. Readings & Boot Camp Discussion 
In the past, I have not committed a meaningful portion of seminar time or assigned readings 
relating to how to be a reflective lawyer. In order to provide students with a better theoretical 
framework, I assigned chapters relating to professional identity formation and reflective 
lawyering from LEARNING FROM PRACTICE: A TEXT FOR EXPERIENTIAL LEGAL EDUCATION
15
. In 
addition, I committed a portion of boot camp to discussing these chapters and the importance of 
practicing reflective techniques while in the clinic in order to model this behavior for future use 
in practice. 
Assessment of Course Goals 
To assess whether the tested course goals were satisfied, I analyzed the statistical data from the 
early and late semester questionnaires, and reviewed the written Client Reflections and Practice 
Reflections. I will organize my findings by each of the four component goals I referenced earlier, 
followed by an overall assessment of my primary thesis: that participation in the Weibling 
Entrepreneurship Clinic facilitates development of students’ professional identities. 
                                                          
15
 Wortham, Scherr, Maurer, and Brooks, supra note 13. 
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To determine whether the course resulted in a significant change in the students’ thinking related 
to professional identity, I compared their responses on the relevant items from the early and late 
semester questionnaires. For ease of review, I will present the findings as follows: 
1. All items that are statistically significant (p < .05) are highlighted in yellow.  
2. All items with differences of at least +1.00 between semesters (representing greater than 
one full step of improvement on the 1-7 scale) are highlighted in green. 
Summarized statistics for each question are provided as Exhibit H. The original t-tests for each 
individual question (from early to late semester results) and for the average early semester score 
in contrast with the average late semester score are provided as Exhibit I.  
Goal 1: Prepare students to competently and effectively satisfy professional 
obligations to clients and others 
Among the 18 questions, 6 of the questions relate to a student’s preparation and/or confidence in 
competently and effectively satisfying their professional obligations (primarily to clients). Of 
those 6 questions, 5 demonstrated improvements that were statistically significant, 3 of which 
were greater than a +1.00 improvement. These data are summarized below. 
Question 
Pre-Assessment 
M (SD) 
Post-Assessment 
M (SD) 
Difference 
M (SD) 
t p 
I am confident in my ability to apply 
different areas of substantive legal 
knowledge and analysis to real world 
situations.
a
 
 
4.00 (1.00) 
 
5.43 (.79) 
 
+1.43 (.98) 
 
-3.87 
 
.008 
I am confident in my ability to interact 
with and relate to clients.
a
 
5.00 (1.07) 6.13 (.64) +1.13 (1.25) -2.55 .038 
I am confident in my ability to 
competently address legal needs of 
clients.
a
 
4.25 (.71) 5.25 (.89) +1.00 (1.20) -2.37 .050 
My current workplace habits are 
sufficient to help me succeed after law 
school.
a
 
5.00 (.58) 5.71 (.76) +.71 (.76) -2.50 .047 
I frequently feel the need to feign 
confidence in my professional 
abilities.
b
 
3.00 (1.20) 3.63 (1.51) +.63 (.52) -3.42 .011 
I understand and am comfortable with 
my professional obligations to clients 
and others.
a
 
5.13 (1.13) 5.75 (1.04) +.63 (2.00) -.89 .405 
  
a
 Response options ranged from 1=Strongly Disagree to 7=Strongly Agree (4=Neutral) 
   b
 Response options ranged from 1=Strongly Agree to 7=Strongly Disagree (4=Neutral) 
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Student writings from the reflection assignments also provide insight on the attainment of Goal 
1. In comparing their performance in the late semester meeting to the early semester meeting, 
over half of the students referenced their increased confidence: 
Student A wrote, “In terms of performance, the one difference that stood out to me was 
confidence. My confidence level has changed ten-fold since my [initial] intake meeting. 
In that meeting, I saw myself stumbling over words, pausing, and saying “like” a lot. 
More so, however, I remember being so nervous with every question [the client] threw at 
me. In those moments, I was just hoping that I could provide a coherent answer. In my 
late-semester meeting, I looked and felt more confident. I welcomed any questions that 
[the client] asked and I sounded more poised. Through these actions, I was better able to 
portray my knowledge of the subject matter.”   
Student B noticed in her first meeting that “[i]t was very apparent when we got into 
areas where I was uncomfortable, you can actually see my shoulders rising up to my ears 
as if I am subconsciously trying to hide.” In her later meeting, she observed that she was 
“Definitely more comfortable, my physical posture is more relaxed but still engaged and 
learning forward.” 
Student C wrote, “When watching my recordings, the first thing I noticed was my change 
in confidence. I was much more comfortable and confident in my late semester meeting.” 
In addition to better understanding the client, he noted thinking that “the other source of 
this feeling is just a general easiness about myself and conversing with clients, especially 
those topics pertaining to the course of their representation.” He sums up this thought 
with, “Throughout the course of the semester I have discovered that I know and 
remember more than I think I do and I can competently speak about the things I learned 
through the course of law school.” 
Student D wrote that during her first client intake meeting she remembers “being 
extremely nervous and unsure of what to expect. These nerves are certainly observable in 
this interview. I seem extremely tense and on edge. I noticed that where there should be a 
natural flow of conversation I observe myself forcing responses.” In her late semester 
client meeting, she “felt much more relaxed and much more in my element in the 
interview room. I think that I felt more confident in the information that I was wanting to 
gather and knew exactly which questions I wanted to ask. … Regardless of the source, 
this new-found sense of confidence seems to give me a much more professional tone and 
demeanor.”  
Students also wrote about their realizations regarding the dynamic nature of working and 
communicating with clients: 
Student A wrote, “I am realizing that there is no one-size-fits-all approach to success. 
The more I interact with each client, the more I realize that my communication style with 
them is highly dependent on their personal quirks and the type of the matter I am 
assisting them with. Further, I feel like in order to move things forward with each client, I 
have had to mold my communication style to fit theirs.” 
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Student E wrote, “We always hear that communication in important in our everyday 
lives, and that we should strive to be effective communicators. However, one thing that I 
feel we haven’t been told as often is that being an effective communicator is not one size 
fits all, but is instead based on the individual. … What I have learned the most about 
communication with clients the last 5 or so weeks has been that communication is 
personalized. My approach to communication needs to be tailored to each individual 
client. While it may take more time to cater your communication to each client in the end 
it will lead to positive results.” 
Written reflections also highlight the ownership students took in the work they did for their 
clients, and how that ownership helped them better understand the scope of expectations the 
legal profession places on them in handling client matters: 
Student F wrote, “The biggest reason I am certain that I have benefitted from my 
experiences interacting with clients, is because I did the work they actually requested to 
be represented for. In the classroom, you receive an assignment to read, go to class at a 
scheduled time and talk about, and leave. That’s essentially it. In clinic, I have lived with 
these particular client matters for the bulk of the semester and there is no set scheduled 
time for when they are done, nor do I get to skip a client matter if I didn’t have the time 
that particular day. Again, this is why I feel as though I am beginning to understand how 
it might feel to be an attorney day to day.”  
Together, these data provide strong evidence that the Goal 1 was achieved. 
Goal 2: Help students integrate their personal and professional values 
Among the 18 questions, 5 of the questions relate to a student’s integration of their personal and 
professional values. Of those 5 questions, only 1 demonstrated improvement that was statistically 
significant, and that question did not show an improvement of greater than +1.00. These data are 
summarized below. 
Question 
Pre-Assessment 
M (SD) 
Post-Assessment 
M (SD) 
Difference 
M (SD) 
t p 
I know myself.
a
 4.88 (.64) 5.75 (.46) +.88 (.64) -3.86 .006 
I live my life with my personal and 
professional values being integrated, 
rather than separate.
a
 
4.75 (1.04) 5.38 (1.19) +.63 (1.60) -1.11 .305 
I understand and have internalized the 
rules and values of the legal 
profession.
a
 
5.13 (.83) 5.63 (.52) +.50 (.93) -1.53 .170 
I can be a professional and be myself at 
the same time.
a
 
4.88 (1.25) 5.38 (.74) +.50 (.93) -1.53 .170 
The professional path I am on is 
consistent with my personal values and 
5.50 (.53) 5.63 (.92) +.13 (.99) -.36 .732 
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Question 
Pre-Assessment 
M (SD) 
Post-Assessment 
M (SD) 
Difference 
M (SD) 
t p 
beliefs.
a
 
  
a
 Response options ranged from 1=Strongly Disagree to 7=Strongly Agree (4=Neutral) 
Student reflections present evidence that students struggled with integrating their professional 
and personal lives during their clinic experience:  
Student G wrote about his attempts to keep these lives separate by imposing a 5:00pm 
deadline for cutting off the workday. “As a result of this 5:00 PM deadline for work, I 
have also become more mentally present when I do come home. I have found that the 
deadline has seeped in to my psyche. My mind has gotten much better about shutting out 
work and school when I am not at work or school.” However, he found this separation 
exacerbates another challenge lawyers face, which is that lawyers must maintain client 
confidentiality and not discuss client issues with loved ones. “Notwithstanding the 
foregoing, it is hard not to bring home mental baggage when there are certain things you 
cannot share with your spouse and kids. Being a lawyer means keeping your client’s 
information confidential. This sometimes means that I will be deeply affected by 
something I am doing at work, but I cannot share it with the person who usually helps me 
sort through my thoughts and emotions. That’s hard. I have gotten better about telling 
very general stories that still effectively present the emotional parts of the story to my 
wife. This allows us to have the same depth of conversation without disclosing 
confidential information.” [my emphasis added] 
Student A noted the impact of stress on her life outside of school. “It was a type of stress 
I have never experienced before. It was not the kind of stress you feel when you have to 
read or outline for class. Almost weekly, I had a moment of self-doubt or anxiety. With 
clients, your work has real life consequences. Realizing that, it was more difficult to shut 
off my responsibilities to my clients when I left the clinic. I imagine I will feel the same 
way when I go into practice. For that reason, I think it will be important for me to set 
some boundaries about when I will and will not be available take emails and calls from 
my clients or partners.” 
Student F had a more tempered reaction to this particular challenge. He wrote, “I find 
myself thinking about client matters and my plan or strategy for certain matters as I am 
out doing random activities. This transformation seems only natural, and I anticipate this 
is how I might feel once I enter practice outside the clinic.” 
Other reflections described student struggles to be professional, but also be themselves: 
Student A wrote, “this semester helped me develop my personality as an attorney. It is 
important to me to always put my personality into everything I do. In general, I try to be 
funny and light-hearted. I think this makes me approachable and easy to talk to. This 
semester I worked to strike a balance between approachability and professionalism. It 
truly is not the easiest task. There were times I feared that my personality made me less 
professional. Obviously, it is important to me that my clients take me seriously and look 
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at me as a professional advisor. … It truly is a double-edge sword. I think my personality 
is one thing that makes people gravitate towards me, yet I do feel (if it is not tailored 
correctly) it could make me appear unprofessional.”  
 
Student D wrote, “[The early semester questionnaire] asked us whether we feel like we 
are ourselves when acting professionally. Before this semester, I would have said that 
those two things are mutually exclusive. I thought that being a professional was some 
sort of act that I had to carefully and thoughtfully execute. However, there have been 
multiple times throughout the semester that I have caught myself feeling like a 
professional at times I didn’t feel like I was particularly trying. I think that the more I 
execute these skills, the more they become part of my own personal identity. I imagine 
that eventually professionalism becomes part of one’s overall identity.”   
Qualitative data suggests that students made progress in relation to Goal 2; however, the 
quantitative data is inconclusive as to the extent of that progress. 
Goal 3: Prepare students to exercise judgment under conditions of inherent 
uncertainty 
Among the 18 questions, 3 of the questions relate to a student’s handling of situations that are 
inherently uncertain. Of those 3 questions, 2 demonstrated improvements that were statistically 
significant, both of which were greater than a +1.00 improvement. These data are summarized 
below. 
Question 
Pre-Assessment 
M (SD) 
Post-Assessment 
M (SD) 
Difference 
M (SD) 
t p 
I am nervous about a client asking me 
questions I do not know the answers 
to.
b
 
2.00 (1.07) 3.63 (1.77) +1.63 (1.60) -2.88 .024 
I am confident in my professional 
judgment under conditions of inherent 
uncertainty.
a
 
4.25 (.71) 5.38 (.52) +1.13 (.83) -3.81 .007 
I am confident that I will be able to 
identify ethical conflicts and handle 
them appropriately in practice.
a
 
5.38 (.74) 5.63 (.92) +.25 (1.16) -.61 .563 
  
a
 Response options ranged from 1=Strongly Disagree to 7=Strongly Agree (4=Neutral) 
   b
 Response options ranged from 1=Strongly Agree to 7=Strongly Disagree (4=Neutral) 
Student reflections provide insight on the attainment of Goal 3. In particular, they wrote about 
how they handled one of the most obvious examples of inherent uncertainty in law practice: 
working with clients. Unlike a simulated problem or theoretical question, each client presents a 
complex, unique basket of characteristics and needs. Students wrote about how they overcame 
the fear of answering client questions on the spot, learned to manage client expectations, and 
realized that both planning and flexibility are necessary since situations frequently change 
without warning: 
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Student G highlighted a key area of his professional development. He wrote, “the main 
way I have grown is by becoming more confident in my ability to say “I don’t know.” I 
used to be afraid of saying this to a client, now I feel more comfortable saying things like, 
“Here’s what I can tell you....but the rest I would have to research and get back you.” 
Student D noticed in the early client meeting being “extremely hesitant to answer any 
questions and provide any advice. … Often when I get nervous and uncertain I start to 
ramble and it doesn’t make much sense. I responded to [the client’s] questions in this 
manner multiple times throughout the interview. The questions were not that difficult and 
a few times a simple ‘I don’t know’ would have likely been the appropriate response.” 
Her late semester meeting stands in stark contrast. She wrote, “On one occasion in my 
interview with [the client] there was even a question I didn’t know the answer to. Instead 
of rambling and stumbling awkwardly like I did in my initial interview, I clearly conveyed 
to the client that I wasn’t sure of the answer and that I would look further into the matter. 
At the end of the day, that’s really all I can do when I don’t know the answer. Learning 
how to say “I don’t know” is one of the largest lessons I have learned in communicating 
both with clients and with supervisors.” 
Student F commented that early in the semester he did not want to admit to a client that 
he did not have an answer. He wrote, “As I transitioned from student to student attorney 
throughout the semester I became much more comfortable responding with this response. 
It is a part of being an attorney. The law is vast, and no attorney has all of the answers, 
but by seeking specific information from the client on an unknown area we better equip 
ourselves to go out and seek the (most) right answer.” 
Student H wrote, “In reflecting on my recent meeting with [the client], I can tell that I 
have made major improvements in my ability to stay calm when presented with questions 
that I cannot fully answer. … I was asked a question regarding [tax issues]. Rather than 
having a panicked look like I likely would have early in the semester, I was able to calmly 
tell [him] that I was not very familiar with the workings of the [tax] provision and that 
the company’s accountant would likely be able to comprehensively explain the tax 
[implications]. By staying calm, I believe I was able to present [the client] with a better 
answer that will allow him to understand the tax impacts of the [contract] provision.” 
Another theme of various reflections was that working with clients created a tremendous 
planning challenge:  
Student D wrote about her initial expectations regarding planning, “About half way 
through the semester I came to the realization that not every piece of the balancing act 
can be perfectly planned. I went into the clinic experience assuming that the key to the 
predictably hectic semester would be thoroughly planning everything out. This plan came 
to a crashing halt the first time one of my clients added a twist to one of my projects that 
completely changed everything I thought the project would entail. Scheduling everything 
out perfectly became even more difficult when clients would take longer than expected to 
return e-mails.” 
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Student A wrote about how she prepared differently for her early and late semester client 
meetings. “For my intake meeting, I basically wrote a script. I was so worried that I 
would miss something, I wrote down every word I planned to say. This distracted me 
from having a “real” conversation. For my late-semester meeting, I prepared an outline 
of what topics I wanted to cover in the meeting. This allowed me to jump from one point 
to another with ease and I felt I was more present in the meeting. I did not get lost 
looking for my place in the script. I think my preparation level coincided with my level of 
confidence. By the late-semester meeting, I knew I had a grasp on the legal substance. In 
addition, my fear of the unknown had subsided.” [my emphasis added] 
Student C summarized, “Life does not always go according to plan. We must be able to 
reevaluate and reprioritize when situations change, and I think this reinforcement is an 
important lesson to learn from the E-Clinic experience.” 
There is one cautionary note in the quantitative data for Goal 3. Responses to the only question 
relating to identifying and handling ethical conflicts in practice did not result in a statistically 
significant improvement. Currently, I include in boot camp a discussion about ethical issues in 
transactional practice (and assign related readings). However, further discussion or reflection 
about these issues does not occur unless client circumstances arise that have ethical implications.  
Another potential reason underlying this finding is that not all students take the primary law 
college course relating to legal ethics (“Legal Profession”) prior to taking the clinic. During the 
subject semester, 6 of the 8 students had taken the course, while 2 were taking it 
contemporaneously. During the last two academic years, an average of 5 students each semester 
have previously taken Legal Profession (while 3 have not). With 25%-40% of the students not 
having this subject matter in advance, it requires my teaching of the course to focus on basic 
issues rather than on advanced topics, and reduces the likelihood that students will connect 
theoretical concepts to their real world experiences.  
Because of the importance in the legal profession of handling situations in compliance with the 
rules of professional responsibility, this finding warrants additional study or consideration of 
ways to help students grapple with these issues. 
Together, these data provide strong evidence that the Goal 3 was achieved; provided, that data 
was inconclusive with respect to student confidence regarding handling ethical conflicts.  
Goal 4: The clinic helps students self-identify as professionals 
Among the 18 questions, 4 of the questions relate to a student’s self-identification as a 
professional. Of those 4 questions, all 4 demonstrated improvements that were statistically 
significant, 3 of which were greater than a +1.00 improvement. These data are summarized 
below. 
Question 
Pre-Assessment 
M (SD) 
Post-Assessment 
M (SD) 
Difference 
M (SD) 
t p 
I see myself as a lawyer.
a
 4.00 (1.20) 5.75 (.46) +1.75 (1.28) -3.86 .006 
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I would rather take an exam than 
discuss legal issues with a client.
b
 
4.63 (1.19) 6.00 (.93) +1.38 (1.19) -3.27 .014 
I see myself as a student.
b
 2.00 (.93) 3.38 (1.19) +1.38 (1.30) -2.99 .020 
I see myself as a professional.
a
 4.63 (1.19) 5.38 (.74) +.75 (.71) -3.00 .020 
  
a
 Response options ranged from 1=Strongly Disagree to 7=Strongly Agree (4=Neutral) 
   b
 Response options ranged from 1=Strongly Agree to 7=Strongly Disagree (4=Neutral) 
In addition to these strong statistical data, student reflections provided clear evidence regarding 
attainment of Goal 4. By the end of the semester, most of the students identify themselves, at 
least in part, as a professional: 
Student H wrote, “As the semester progressed, I slowly stopped thinking of myself as a 
student talking to a small business owner and began considering myself a legal advisor 
providing advice to a client.” 
Student D wrote, “Finding my professional identity has also been something I have 
struggled with since coming to law school. … My transformation into a professional has 
been the most surprising part of the semester. I think working with a supervisor and 
being in constant communication with clients acts as a catalyst to this professional 
lifestyle. Engaging in these professional behaviors has caused a sense of professionalism 
to naturally arise. I thought it would be a much more unnatural and forced experience. I 
am excited to see how my professional identity continues to grow as I begin life as an 
attorney.”  
Student A wrote, “When I sit back and watch the intake meeting video, I see a 
STUDENT attorney. When I watch the late-semester meeting, I see a SEMI-PRO 
attorney. … To feel like a PROFESSIONAL attorney, it will not happen over-night, it will 
not happen in one semester, and it may not even happen in my first few years of practice. 
… I look forward to the challenges of being an attorney and finding an area of the law 
that I excel in.”  
Student C wrote, “When I look at the attorney in my late semester client meeting, I see a 
professional student. My demeanor and confidence says that I am more than just a 
student, that I see myself as competent to render the advice and information I give. … It 
is interesting to note how I changed over the course of the semester, basically in 10 
weeks of hard client work, from an uncertain student to at least a professional student. 
And doing this while becoming more aware of my own capabilities and limitations in the 
process.” 
Student E wrote, “During my first meeting … I felt more like an impostor and I worried 
that the client would not take me seriously or that they would not take my advice. … [In 
my late semester meeting,] I definitely felt like less of a student and more of an attorney. I 
didn’t feel like an imposter and even though I had spent less time preparing for the actual 
meeting I felt more confident in what I had to do to meet my goals.” 
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Student F wrote, “[W]hen I see myself in the role of the attorney I see an individual 
much further along in the process of becoming a professional. I see an attorney who is 
capable of effectively communicating with clients about their specific legal concerns. I 
see an attorney who establishes great rapport with clients and makes them feel 
comfortable in sharing their needs and concerns. I see an attorney who is prepared for 
most topics or questions presented by a client. I see a professional who is attentive to 
clients, and one who truly listens to their input and feedback.” 
It is important to note, however, that the results were not uniform: 
Student B wrote, “While I am still not confident that I look or sound like an attorney, I 
definitely seem more confident and capable by the end of the semester.” However, she 
also writes, “We have had 13 or so weeks to practice dealing with these types of issues, 
and while there are some days were I feel like I have found my footing, there are still 
many days when I feel like a beginner who knows so very little about what she is doing.” 
Together, these data provide strong evidence that the Goal 4 was achieved. 
Overall Thesis: Participation in the Weibling Entrepreneurship Clinic facilitates 
development of students’ professional identities 
Taken together, these qualitative and quantitative data strongly support my overall thesis that the 
clinic facilitates development of students’ professional identities. These combined data suggest 
that three of the four main goals tend to be met by participating students. The quantitative data in 
disaggregated form supports this conclusion, as 12 of 18 measures showed statistically 
significant improvements between the early and late semester questionnaires, and 2/3 of those 
measures showed improvement of at least 1.00.  
These quantitative data, when aggregated to provide a collective “professional identity score”, 
also demonstrate a statistically significant difference. This means that students’ average 
improvement across all questions on the quantitative instrument was nearly one full point. 
Pre-Assessment M (SD) Post-Assessment M (SD) Difference M (SD) t p 
4.40 (.47) 5.19 (.47)  +0.79 (.60) -3.23 .023 
Lessons Learned & Future Changes 
In reflecting about the results of this study, it is clear that the clinic is largely successful in 
helping students develop their professional identities. Through experiences working with clients 
and reflecting about their successes and challenges, students gain a better understanding of their 
skills and values in a professional environment. These successes may be attributable, in part, to 
the nature of clinical education generally. However, I believe the curriculum and structure of the 
Weibling Entrepreneurship Clinic play significant roles in maximizing each student’s potential 
for professional identity development during the semester. 
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Notwithstanding the above, the lack of clear data indicating improved confidence in handling 
ethical issues in practice suggests that more could be done from a curricular perspective to help 
students connect ethical doctrines to real world experiences. Options include the following: 
1. Provide more emphasis on ethical issues during the seminar component, including boot 
camp, staff meeting discussions, and guided reflection memo topics.  
2. Make the Legal Profession course a prerequisite for participation in the clinic, ensuring 
that all students have a shared vocabulary and understanding of ethical concepts from 
which to build during the semester. 
Another area of potential improvement relates to integration of personal and professional values. 
The quantitative data did not show statistical significance of improvement, and the qualitative 
data illustrated students struggling with how to integrate these seemingly different aspects of 
their lives. On the one hand, perhaps it is too early for students to have a meaningful opportunity 
for growth and improvement on this metric. Students gain experience and exposure to the legal 
profession while in the clinic; however, most have had very limited experience at this stage and 
will struggle to harmonize their personal and professional lives for many years to come. On the 
other hand, I believe there is meaningful opportunity in the clinic to provide students with 
guidance and conceptual scaffolding to help them navigate these issues while in practice. 
Options to improve the curriculum include the following: 
3. Provide more emphasis on integrating personal and professional values during the 
seminar component, including boot camp, staff meeting discussions, and guided 
reflection topics. 
4. Discuss integration issues with more frequency during one-on-one student meetings 
throughout the semester. 
In addition, I see opportunities to improve the quality and reliability of study results by making 
the following changes for future studies: 
5. Evaluate each of the quantitative study questions to improve their relevance to the 
different components of professional identity development.  
6. Consider adding new questions for each component (particularly Goals 3 and 4) to 
increase the reliability of the results. 
7. Expand the study to explore precise aspects of the clinic curriculum that were most 
helpful to students in developing their professional identity. Options could include 
providing a post-semester survey to collect additional qualitative, reflective data about 
which experiences were most important to students. Quantitative rankings of the 
experiences could potentially be instructive.  
8. Modify or expand the Client Reflection memo component. 
 With respect to the early and late semester client meetings, an additional source of 
feedback would be other students. In addition to the self-review and critique, 
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other student reviews of interview performance would provide additional insight 
for each student to integrate. Relatedly, the provision of feedback would also 
serve as a positive exercise for students, giving them a chance to reflect on their 
own experiences through the lens of reviewing one of their colleagues.  
 Professor feedback for these client meetings could also be more structured and 
formalized. A rubric regarding professional identity development would serve to 
provide structured feedback in both early and late semester client meetings. In 
addition to standardizing feedback, results could be tracked during the semester as 
well as over multiple semesters to identify with more precision whether certain 
characteristics are present and/or developing during the semester.  
9. Explore ways to reduce potential bias in the results. 
 Responses may have been impacted by the fact that study participants were 
informed about the author’s desired outcome of seeing growth in professional 
identity. In future studies, I will give the early semester questionnaire prior to any 
discussion of this issue in boot camp.  
 Another way to reduce bias in the findings is to frame more of the questions so 
that negative responses represent positive results. As conducted, only 4 of 18 
questions were framed so that a “disagree” response was indicative of 
professional identity development. The one-sided nature of the questions may 
signal to the students which answers are desired by the professor, potentially 
impacting the results.  
10. Conduct similar studies in other clinical programs. Other clinics at the University of 
Nebraska College of Law and other law schools have similar goals in developing their 
students’ professional identities. Conducting this study across multiple clinics could serve 
to identify best practices, as well as provide additional data points to improve reliability 
of the results. 
Summary and Overall Assessment of Portfolio Process 
Development of this portfolio through the Peer Review of Teaching Project has been engaging 
and enlightening on a number of levels. The information I obtained provides me with an 
objective basis for concluding that the clinic is making great strides in preparing the next 
generation of lawyers to become professionals. In particular, it is encouraging that students are 
showing significant improvement in their confidence levels in working with clients and in 
handling uncertainty, two of the hallmarks of the private practice of law. However, there is much 
more work to be done. Future modifications to the curriculum and management structures of the 
clinic will likely focus on helping students conceptualize and begin to experience how an 
attorney can live a satisfying life with their professional and personal selves integrated (or at 
least in sync). Additional emphasis on legal ethics and connecting those doctrines to real life 
situations would also be worthwhile. 
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Perhaps most importantly, however, is that engaging in the quantitative and qualitative studies 
focusing on clinic student development gave me an opportunity to take a fresh look at utilizing 
data to impact my teaching and client service. I am invigorated by the depth and breadth of the 
information I was able to obtain using the questionnaire and reflective exercises, and look 
forward to repeating this process for additional outcomes going forward.  
 
*     *     *     *     * 
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Exhibit A: Weibling Entrepreneurship Clinic Student Goals 
Exhibit B: Course Syllabus, Spring 2017 
Exhibit C: Course Calendar, Spring 2017 
Exhibit D: Previous Semester Reflection Topics
Exhibit E: Memo to Students Outlining Peer Review of Teaching Project 
Exhibit F: Informed Consent Form  
Exhibit G: Quantitative Survey Instrument 
Exhibit H: Summary of Survey Instrument Results 
Exhibit I: Original Statistical Tests (t-tests) 
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Exhibit A: Weibling Entrepreneurship Clinic Student Goals 
1. Expose students to major substantive areas of transactional law, including corporate,
intellectual property, employment, commercial, real estate and tax law.
2. Provide students with theoretical knowledge and practical experiences using skills
necessary for effective lawyering.
- This includes client interviewing, client counseling, and effective communications,
both oral and in writing, among other things.
3. Give students multiple opportunities to apply their knowledge and research skills to real
world client problems.
4. Expose students to legal and business issues faced by startup companies generally, but
also issues particular to Midwestern and rural startups.
5. Provide students with a realistic, practice-based view of transactional legal research, and
the human, print and electronic resources that are available to lawyers and startup
business clients.
- For example, students should understand how to identify appropriate form
agreements and their limitations.
6. Inspire students to take an entrepreneurial approach to the practice of law.
- Law students (and lawyers more generally) tend to be very risk averse. Exposure to
startup company owners, who tend to be more willing to take calculated risks,
provides students with tangible, real world examples of how other professionals
approach their work.
7. Provide students with a model of reflective lawyering and demonstrate its value in the
workplace with the end goal that they adopt such a model in practice.
8. Teach students to work effectively with clients.
- This includes developing effective oral and written client communication skills,
providing legal advice tailored to client needs, setting reasonable and achievable
client expectations, and internalizing the challenges and personal cost to zealous
advocacy.
9. Teach students to work effectively in a law firm environment. This is a multifaceted goal,
but includes educating students how to do the following:
a. Bill time and internalize the costs and benefits of working in a profession that
operates on a bill-by-the-hour system;
b. Manage their time effectively;
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c. Conduct themselves in a professional and courteous way in all intraoffice 
communications with colleagues, supervisors and staff;  
d. Work with a supervisor who is responsible for multiple junior attorneys and staff, 
and has his own set of expectations and individual quirks; and 
e. Identify personal skills, tendencies and weaknesses in working alone or in teams, 
and address those weaknesses through reflective lawyering practices. 
10. Expose students to the opportunities and challenges associated with utilizing technology 
in practice.  
- This includes well-accepted technologies, such as phone and email, but also 
emerging technologies, such as videoconferencing, document management, and 
cloud-based platforms. 
11. Foster an environment for students to take their initial steps toward becoming a 
professional.  
- This goal includes students taking ownership of client matters, internalizing client 
needs, and reflecting on their own self-identity as future lawyers, professionals, and 
citizens. 
12. Improve students’ writing skills through multiple opportunities to practice many different 
forms and styles of writing, such as drafting contracts, preparing client-ready 
communications or memos, and intraoffice communications.  
- Related skills include avoiding colloquialisms, careful proofreading, and structuring 
a writing to fit the audience. 
13. Demonstrate the importance of client development and personal branding in the context 
of law practice, and provide students with an opportunity to “do” client development.  
- The attorney client relationship is intensely personal, and successful attorneys are 
intentional in building their reputation in a community and making long-term 
relationships with potential client populations.  
14. Understand the changing nature of transactional law practice due to globalization, 
improvements in technology, and trends toward outsourcing of legal needs. 
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Exhibit B: Course Syllabus, Spring 2017 
University of Nebraska College of Law 
Weibling Entrepreneurship Clinic 
Brett C. Stohs 
Assistant Professor of Law 
Cline Williams Director of the Weibling Entrepreneurship Clinic 
LeAnn Frobom 
Legal Assistant
Spring 2017 Syllabus 
I. MISSION
The mission of the Weibling Entrepreneurship Clinic (“E-Clinic”) is to: 
1. Educate, train, and inspire law students at the University of Nebraska College of Law
to understand the needs of, and be advocates for, entrepreneurs, innovators and start-
up businesses.
2. Provide law students an opportunity to develop meaningful and transferable legal,
practical and ethical skills through application of classroom lessons to client
representation in a transactional law firm setting.
3. Offer early-stage transactional legal advice and representation to Nebraska’s aspiring
entry-level entrepreneurs, innovators, and start-up businesses.
4. Inspire an entrepreneurial spirit among law students by facilitating educational and
professional opportunities that connect law students with entrepreneurs and business
leaders, relevant partner organizations, and legal practitioners who represent
entrepreneurs and start-up businesses.
5. Contribute to the University of Nebraska’s mission as the state’s primary intellectual
center by performing direct outreach to rural and urban communities on legal issues
facing entrepreneurs and start-up businesses and providing legal support to other
University of Nebraska initiatives relating to entrepreneurship.
6. Become a meaningful contributor in the Nebraska ecosystem of entrepreneurs and
supporting organizations that are working to make the State of Nebraska one of the
best places in the United States to start a business.
II. APPROACH
The above mission will be accomplished through the following three primary methods: 
 A. Client Representation
Client representation will account for the majority of the Student Attorney time commitment and 
grade. This includes all administrative time required to service client needs in accordance with 
E-Clinic office procedures.
Client Selection. The E-Clinic will consider applicants who meet all four of the following 
criteria:  
1. The applicant’s place of business is within the State of Nebraska;
2. The work requested by the applicant is appropriate for students and
presents an interesting educational opportunity;
3. The applicant has not received a significant round of outside funding or
financing from investors; and
4. The applicant would otherwise be unlikely to obtain qualified legal advice.
Clients who do not satisfy each of these criteria will be selected only under exceptional 
circumstances.  
Clients will be obtained from inquiries received from the public as well as referral 
sources, including Invest Nebraska, the SCC Entrepreneurship Center, the Engler 
Agribusiness Entrepreneurship Program, and the Center for Rural Affairs Rural 
Enterprise Assistance Project. The Director and Legal Assistant will initially screen 
prospective clients; however, the final decision of whether to represent a prospective 
client, and what legal matters to undertake, will be largely based on information learned 
during initial intake meetings that will be handled by Student Attorneys. 
Scope of Work. The scope of the E-Clinic’s work will typically be limited to early-stage 
business matters. This includes, for example, entity selection and formation, contract 
drafting, certain intellectual property protection matters, and regulatory and compliance 
matters (including employment, licensing, and other state and local matters). Real estate 
and financing matters may arise from time to time. There are certain matters that the E-
Clinic will not handle, including litigation, immigration law, patent searches or 
applications, and complex tax advice. At completion of the representation, clients will be 
referred to members of the private bar, where appropriate. 
Matter Assignment. Student Attorneys will handle multiple matters simultaneously. 
Student Attorneys will work on most matters individually; however, some matters may 
be assigned to teams of two or three.  
Student Engagement. Under the Director’s supervision, Student Attorneys will handle all 
pre-representation issues (e.g., conflict checks, engagement letters); work to complete all 
matters on deadlines discussed with the clients and Director; and establish, foster and 
maintain productive client relationships through dedicated and professional client 
communications.  
 * * * To be clear (or as a verbose attorney would say, for the avoidance of
doubt), in your capacity as Student Attorney you will have primary
responsibility to handle all client matters you are assigned. This will
mean taking the lead from the initial client interview through matter
completion or transition, as applicable. Unlike traditional courses, you will
be expected to conduct yourselves as attorneys, not students. Unlike
traditional law firms, you will not be treated as clerks, but rather as the
primary relationship attorneys with the E-Clinic’s clients and members of
the startup community.
The Director will supervise your work through supervision meetings, update emails, draft 
deliverables and correspondence, reflection memos, and copies of client communications, 
among other things; however, it will be your responsibility to see the matter through to 
completion on the timelines discussed with your clients and the Director. 
In order to keep the Director informed of progress, Student Attorneys will have scheduled 
meetings with the Director on at least a triweekly basis. Meetings will typically be an 
hour in length, and Student Attorneys should be prepared to discuss each of their current 
matters (including any relevant questions or concerns), recent seminar and reflection 
topics, and recent and upcoming outreach and engagement activities. Additional Director 
meetings may be scheduled by the Student Attorneys on an as-needed basis; however, the 
Director maintains an open door policy and may be consulted at any time.  
The Director will not be the sole source of guidance for Student Attorneys: 
Staff Meetings: All Student Attorneys and the Director will meet weekly for staff 
meetings, many of which will focus on discussing client matters. 
Outside Attorney Contacts: In consultation with the Director, Student Attorneys 
are encouraged to seek advice from outside attorneys or other professors 
regarding legal or practical issues that are of a more complex, unique, or industry-
specific nature. Student Attorneys who wish to seek such guidance should identify 
the type of expertise required and propose a course of action to the Director for 
approval. Student Attorneys should be cognizant of their client confidentiality 
obligations and avoid sharing any sensitive information without client and 
Director approval. 
Student Attorney Consultations: Your colleagues are likely working through 
similar issues and challenges. Seeking feedback and guidance from your 
colleagues may prove a very fruitful endeavor, which is one of the main reasons 
we have an office hours requirement.   
Advisor Discussions: During the semester, members of the E-Clinic’s Board of 
Advisors will be invited to caucus with small groups of Student Attorneys about 
their client matters, as well as the practice of law more generally. Student 
Attorneys should be cognizant of their client confidentiality obligations and avoid 
sharing any sensitive information with these advisors without client and Director 
approval. 
 B. Outreach & Engagement
Client development is essential for practicing attorneys, especially new ones. To enable each 
participant to obtain presentation and networking experience (and perhaps the makings of a 
professional contact list), Student Attorneys will be required to make a presentation outside the 
E-Clinic on one or more appropriate legal topics. Examples of past audiences include:
 Lincoln: local entrepreneurs and supporting organizations at Fuse Coworking, the
SCC Entrepreneurship Center, Union Bank Catalyst, the Lincoln Non-Profit Hub, and
the Lincoln Community Foundation; and UNL students in the Engler Agribusiness
Entrepreneurship Program, the Raikes School of Computer Science and Engineering,
and the College of Business Administration;
 Greater Nebraska: the Nebraska MarketPlace Conference (West Point), the 2016
Agri/Eco-Tourism Workshop (Grand Island), the SBA Women Entrepreneurs
Conference (Grand Island), and the Community Crops Growing Farmers Series; and
 Omaha: local artists and musicians at Artist Inc. Live in collaboration with Hear
Nebraska, and to undergraduate engineering students in the UNO Scott Scholar
Program.
Information regarding the particulars of this assignment will be forthcoming during the first few 
weeks of the semester; however, there is frequently an immense amount of opportunity for 
Student Attorneys to direct their experiences to match their educational and/or professional goals. 
Student Attorneys will also be encouraged to actively participate in engagement and networking 
opportunities within the Nebraska entrepreneurship community. The Director will work to match 
each Student Attorney with opportunities that are pertinent to his or her professional aspirations 
and educational objectives. Past Student Attorneys have actively engaged in the NMotion and 
Straight Shot startup accelerator programs, Lincoln Startup Week, Ladies Launch Lincoln, quick 
pitch and business plan competitions, and weekly open coffees. More details regarding these 
opportunities are set forth as Exhibit A.  
C. Seminar & Reflection
It is anticipated that approximately 20% of the Student Attorney workload will relate to 
completion of the seminar and reflection components. The seminar component will be heavily 
front-end loaded, with a significant portion of the classroom time and assigned readings being 
conducted during the first few weeks of the semester. This “boot camp” portion will cover topics 
that will be encountered during the early stages of the clinical experience, particularly (1) key 
practice skills, such as client communications, professionalism, and other aspects of transactional 
lawyering, (2) fundamental substantive legal issues faced by most E-Clinic clients, (3) relevant 
ethical considerations, and (4) practice management, document management, and other law firm 
administrative considerations. Guest speakers may be utilized from time-to-time to expose 
Student Attorneys to issues faced by members of the private bar and the entrepreneurship 
community at large. 
An important skill utilized by successful attorneys is reflective lawyering and self-directed 
learning. The purpose of the reflection component is to provide you with a process and 
 opportunity to reflect on your experiences as a soon-to-be lawyer and to express the ideas and 
feelings that are generated by your participation in the E-Clinic and representation of clients. 
These reflections will also provide the Director valuable insight into the student experience for 
purposes of facilitating meaningful individual and group discussions regarding practice issues.  
To fulfill the reflection component, Student Attorneys will be required to submit periodic 
reflection memoranda to the Director on a schedule set forth in the master E-Clinic calendar. 
These memoranda are a private dialogue between each Student Attorney and the Director and 
shall not be shared without your explicit permission. Topics will be provided throughout the 
semester, usually about one week prior to the due date. There is no single best method for 
drafting reflection memoranda; however, it should be organized in a way that is systematic, 
intentional, and thoughtful. Each memo should be, at minimum, one double-spaced, typewritten 
page in length; however, you should devote an appropriate amount of effort to explore the 
relevant topic thoughtfully. 
III. EVALUATION
The E-Clinic is a collaborative effort with a primary goal of providing each client with high-
quality representation. Just like the medical profession has “teaching hospitals,” the E-Clinic is a 
“teaching law firm” – it is our responsibility to provide Student Attorneys with clear feedback 
and guidance about how they are performing as lawyers. To earn an average grade, Student 
Attorneys must demonstrate diligence in client service, preparation for all meetings and seminars, 
and thoughtfulness in completing assignments. To earn a grade above average, Student Attorneys 
must demonstrate a sustained and focused commitment to the E-Clinic and their clients.  
Evaluation in the E-Clinic, as in the “real world” of legal practice, is highly subjective. 
Grades will be calculated in accordance with the following allocations:  
Client Representation:  60% 
See Exhibit B for anticipated metrics that will be used to evaluate Student Attorneys 
with respect to Client Representation. 
Outreach & Engagement:  20% 
Presentation. Grading criteria include quality of the research and analysis, 
effectiveness of the presentation and any written deliverables, and demonstration of 
overall mastery of the subject matter. 
Engagement. Student Attorneys should actively demonstrate engagement in the 
networking process and make intentional connections with members of the 
entrepreneurship ecosystem, private bar, or other organizations and individuals 
pertinent to the student’s professional and educational goals.  
Seminar & Reflection:  20% 
Attendance. Attendance is mandatory. Unavoidable conflicts must be cleared in 
advance of an absence per subsection IV.H below. 
 Participation. Read all assigned materials and be prepared to discuss them. 
Thoughtful volunteering that informs the class discussion will help you. The 
Director is an active moderator and will ensure everyone is encouraged to 
participate. You will never be penalized for asking a question that helps improve 
the understanding of the law, the lawyering process, client representation, or 
anything else related to E-Clinic work.  
Effort. All seminar assignments and reflection memoranda are opportunities to 
enhance your clinical experience in preparation for practice, and should be handled 
as though they were educational assignments given to a first-year law firm associate. 
Demonstrate a thoughtful, dedicated approach in each such endeavor.   
IV. PROCEDURES
A. Credit and Workload. You will receive 6 credit hours for successful completion
of this course. You should not expect a perfect correlation between workload and credit: as with 
most clinics, the work for this course is likely to exceed the credit you receive. Student Attorneys 
who are actively involved with the E-Clinic will be well-positioned to make valuable 
contributions as new attorneys, particularly those who pursue a transactional legal practice, work 
as in-house counsel, or engage in other entrepreneurial endeavors.  
B. Workload Expectations. Each Student Attorney taking the E-Clinic must
perform a minimum of 240 hours during the semester, which nets out to over 17 hours/week for 
each of 14 weeks. In general, Student Attorneys who have performed exceptionally in the E-
Clinic have put in many more hours than this minimum, sometimes exceeding 300 hours. 
Students may count all work on behalf of E-Clinic clients, seminar time and preparation, 
outreach and engagement conducted on behalf of the E-Clinic, and other related administrative 
work. It is also expected that Student Attorneys will demonstrate a consistent, sustained 
commitment to the E-Clinic throughout the semester. Performing “catch up” during the last few 
weeks will not only increase everyone’s stress level, it will drastically reduce the amount of 
forward progress that can be made on client matters, which disadvantages both our clients and 
our Student Attorneys. It is each Student Attorney’s responsibility to plan ahead and ensure an 
adequate workload. If you do not have sufficient work, you must alert the Director.  
It is expected that Student Attorneys will allocate their time in approximately the same 
proportions used for evaluation, which are set forth above in Section III. 
C. Office Hours / “Facetime”. While the practice of law is (slowly) becoming less
rigidly tied to physical presence in an office, the E-Clinic does have a “face time” requirement. 
During a typical 5-day workweek, each Student Attorney is expected to spend at least 2 routine 
hours on each of at least 3 nonconsecutive days physically present at the E-Clinic office. This 
requirement reflects two distinct realities of private practice: (1) client expectations and requests 
do not lend themselves to being compartmentalized into 1-2 large, predetermined chunks of time, 
and (2) each Student Attorney’s experience in the E-Clinic will be meaningfully defined by 
impromptu interactions with clinic colleagues. These scheduled hours shall be confirmed by each 
Student Attorney during the first two weeks of the semester and can be rescheduled from time-
to-time with notice to the Legal Assistant. Exceptions will be considered on a case-by-case basis.  
 This expectation is independent of the workload expectations set forth in subsection B above. 
How you spend your time while physically present in the E-Clinic is up to you; it need not 
always be utilized for clinic-related activities. However, only the time that you spend engaged in 
clinic activities may be counted toward your overall minimum hour expectations. 
D. Update Emails and Director Meetings. Student Attorneys shall send the
Director update emails pursuant to the schedule set forth in the E-Clinic master calendar. Update 
emails should succinctly summarize (1) actions taken since the preceding update email, and (2) 
anticipated actions to be taken in advance of the next update email. Protocols for update emails 
are set forth in the administrative handbook. In addition, Student Attorneys shall arrange 
meetings with the Director pursuant to the schedule set forth in the E-Clinic master calendar. 
These meetings shall be arranged early in the semester. 
E. Client Work Product & Communications. All legal advice, work product and
communications of a substantive nature must be reviewed and approved by the Director before 
being given to a client. See the administrative handbook for procedural information regarding 
submission of work for Director review.  
F. Timekeeping. Student Attorneys shall keep track of their time in Clio on a rolling
basis. Entries reflecting your preceding week’s E-Clinic work (Monday-Sunday) are due Sunday 
evenings at 11:59pm. Time entries should reflect work on behalf of E-Clinic clients, seminar 
time and preparation, and engagement and outreach conducted on behalf of the E-Clinic. Briefly 
and clearly describe the nature of the work in each time entry. It is anticipated that time entries 
for client work will be reviewed and submitted to the clients at the end of the semester as an 
educational tool to help our clients understand the scope of services provided and appropriately 
value attorney time going forward. Please prepare your time entries accordingly. 
G. Seminar Meetings. The seminar typically meets on Wednesday afternoons from
3:45-5:45pm. Additional “boot camp” sessions will be held during the first two weeks of the 
semester. It is expected that Student Attorneys will be on time or a few minutes early, and be 
prepared to discuss all assigned readings and client matters. Please see the E-Clinic master 
calendar for more detailed information. 
As previously noted, the E-Clinic models itself as a law firm. Seminar meetings, therefore, will 
be modeled as staff meetings among law firm lawyers rather than a traditional law school 
seminar class. Although certain seminars will require use of a laptop computer (e.g., technology 
training), laptops will not be allowed during seminar meetings unless specifically required or 
permitted by the Director. For additional information regarding the reasoning for this policy, 
please see http://www.scientificamerican.com/article/a-learning-secret-don-t-take-notes-with-a-
laptop/.  
H. Assigned Readings. Reading assignments will typically be contained in textbook
materials outlined in the E-Clinic master calendar. Any additional readings will typically be 
circulated prior to the relevant seminar. It is each Student Attorney’s responsibility to be 
prepared to discuss assigned readings in detail; however, in light of the expectation that you 
allocate your time proportionately between different clinic obligations, be efficient in this regard. 
 I. Seminar Attendance. Attendance is mandatory. While individual meetings in
the E-Clinic augment the seminars, seminar discussions are critical to the class. Absent 
emergency, advance notice of an absence must be given to the Director. If, for any reason, you 
cannot make a seminar — and absences must be backed up by a valid reason — students shall 
seek guidance from the Director regarding alternative arrangements. A student’s final grade 
will be decreased for each unexcused absence. Absent special circumstances, multiple missed 
classes during a semester shall be grounds for failure. 
J. Policy on Academic Honesty. All students of the University of Nebraska College
of Law are responsible for knowing and adhering to the Honor Code. Your research, analysis and 
writing in this course should reflect your own work. A simple rule: if you cite to language or an 
idea that is not your own, give attribution to the proper source. The Director takes plagiarism 
seriously and, if you plagiarize, such action is grounds for failure of the course and referral to the 
Student-Faculty Honor Committee.  
Notwithstanding the above, one aspect of the E-Clinic is that you will be working with form 
documents that you did not originally draft. If you have questions concerning attribution under 
these circumstances, please ask the Director. You are encouraged to utilize these and other 
research sources to inform your analysis and drafting.  
Students who are found to be in violation of the Honor Code will be subject to both academic 
sanctions from the faculty member and non-academic sanctions (including but not limited to 
university probation, suspension, or dismissal). Any questions about whether or not an act 
constitutes academic dishonesty are welcome. See the Honor Code at http://law.unl.edu/honor-
code/.  
K. Policy on Discrimination and Harassment. The University of Nebraska-Lincoln
policy on discrimination and harassment (http://www.unl.edu/equity/notice-nondiscrimination) 
applies to all students, staff and faculty. Any student, staff or faculty member who believes s/he 
has been the subject of discrimination or harassment based upon race, color, national origin, sex, 
age, disability, religion, sexual orientation, or veteran status should contact the Office of 
Institutional Equity and Compliance at 402-472-3417. Information about the Office and 
resources available to assist individuals regarding discrimination or harassment can be obtained 
at http://www.unl.edu/equity/.  
L. Students with Disabilities. Students with disabilities are encouraged to contact
the Director for a confidential discussion of their individual needs for academic accommodation. 
It is the policy of the University of Nebraska-Lincoln to provide flexible and individualized 
accommodations to students with documented disabilities that may affect their ability to fully 
participate in course activities or to meet course requirements. To receive accommodation 
services, students must be registered with the Services for Students with Disabilities (SSD) office, 
132 Canfield Administration, 402-472-3787 voice or TTY. 
* * * * *
Exhibit A 
Resources for Monitoring Engagement Opportunities 
Weibling Entrepreneurship Clinic    @NELawEclinic / @LawProfStohs 
https://www.facebook.com/NELawEClinic/  
LNK Startup (Lincoln Chamber of Commerce)   StartupLNK 
http://startuplnk.com/   
https://www.facebook.com/StartupLincoln/ 
Startup Events Calendar: http://startuplnk.com/calendar/ 
Open coffee 8-9:30am Thursdays at Crescent Moon Coffee (140 N 8
th
) 
SCC Entrepreneurship Center   @SCC_Eship 
https://www.facebook.com/SCC.Eship/  
Open coffee 10am Thursdays at SCC Entrepreneurship Center (285 S 
68th Street Pl, 2
nd
 Floor) 
1 Million Cups Lincoln        @1MillionCupsLNK 
https://www.facebook.com/1MillionCupsLNK/ 
http://www.1millioncups.com/lincoln  
Free coffee 9am Wednesdays at Nebraska Global (151 N 8th, basement) 
1 Million Cups Omaha        1MillionCupsOMA 
http://www.meetup.com/1MCNebraska/  
http://www.1millioncups.com/omaha 
Meetings 8am Wednesdays at The Exchange Building Trading Floor 
(1905 Harney, 7
th
 Floor, Omaha) 
Association of Business Leaders & Entrepreneurs (“ABLE”) 
http://www.able-ne.com/ 
Meetings 7:30-9am on the 1
st
 Friday of each month at Lazlo’s South 
(5900 Old Cheney Road); Stohs commonly attends may take 1-2 students 
Cultivate           @cultivatepress 
http://cultivate.press/  
https://www.facebook.com/cultivatepress 
The Startup Collaborative    @Startup_Collab 
https://www.facebook.com/TheStartupCollaborative/ 
http://startupcollaborative.co/  
Omaha Startup Week (May 1-5, 2017)      OMAStartupWeek 
https://omaha.startupweek.co/  
Startup Nebraska Facebook Group 
https://www.facebook.com/groups/startupnebraska/ (click ‘Join’) 
Rural Enterprise Assistance Project (“REAP”) 
https://www.facebook.com/Rural-Enterprise-Assistance-Project-REAP-
293181060098 
Fuse Coworking       @FUSEcowork  
https://www.facebook.com/FUSECoworking/ 
http://www.fusecoworking.com/ 
NMotion Accelerator  @NMotionStartup 
https://www.facebook.com/NMotionStartup/ 
http://www.nmotion.co/   
Silicon Prairie News      @SiliconPrairie 
http://siliconprairienews.com/   
https://www.facebook.com/SiliconPrairieNews/ 
Ladies Launch Lincoln   @LadiesLaunchLNK 
https://www.facebook.com/LadiesLaunchLincoln/ 
Exhibit B 
Client Representation Evaluation Guidelines 
Client Interviewing & Counseling 
 Active listening, establishing rapport with
the client, issue identification, structural fact
gathering, action plan development
 Effective oral and written client
communications
 Assisting the client in identifying options
and making choices
 Determining how to execute client’s choice
Research & Information Gathering 
 Considering possible sources of information,
determining how best to obtain information,
gathering information about the client’s
operations and goals
 Thorough factual and legal research,
conducting research necessary to understand
potential legal issues
 Investigation and planning done so as to
permit reflection on and refinement of action
steps, awareness of client’s deadlines and
time constraints
Problem Solving 
 Understanding underlying business issues
 Analysis of your matters in light of legal and
practical considerations
 Ability to reconsider and refine action plan
as new information develops
Supervision 
 Attendance at all supervision meetings
 Seeking supervision beyond planned
meeting times, when appropriate
 Preparing for supervision meetings,
including developing meeting agendas,
proposing plans of action, considering
updates that need to be given, prioritizing
among matters in need of attention
Work Product 
 Developing a plan and setting reasonable
client expectations for deliverables
 Effective client counseling
 Drafting clear and coherent legal documents
and client communications, delivered in a
timely manner
Thinking & Acting Outside the Box 
 Ability to expand your efforts beyond the
narrow bounds of the matter itself
 Willingness to go extra mile for the client
General Professionalism 
 Attention to professionalism in working
with clients; understanding your role as an
advocate
 Attention to relationships with others,
including Student Attorney colleagues,
clinic staff, and adverse parties
 Respect for and sensitivity to difference
File Maintenance 
 Updating files in a timely fashion with
memos and notes
 Retaining all documents and organizing
them in way that is useful
Other Office Work 
 Maintaining time records in accordance with
E-Clinic procedures
 Adhering to office procedures, including
maintaining office hours, keeping
appointments, and updating calendars
Ethical Issues 
 Responsiveness to needs of client and your
various roles within the legal system (e.g.,
counselor, draftsman, zealous advocate)
 Ethical sensitivity to potential issues as they
arise on your case (able to identify, discuss
and address ethical/ professional
responsibility issues)
 Maintaining client confidentiality
 Adhering to E-Clinic procedures regarding
data security
Reflective Lawyering 
 Ability to identify your own strengths and
weaknesses
 Openness to critique from others; ability to
thoughtfully self-critique
 Ability to modify your practices to
maximize your strengths and minimize your
weaknesses based on critique
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Exhibit C: Course Calendar, Spring 2017 
 University of Nebraska College of Law 
Weibling Entrepreneurship Clinic 
Spring 2017 Master Calendar 
Sundays @ 11:59pm 
Time entered in Clio for preceding Mon-Sun;       
alternating weekly update emails and reflection memos 
Wednesdays 3:45-5:45pm 
Weekly Seminar (excluding 
Weeks 5, 9, 11, 13, 16-17)
Date Seminar Agenda Readings / Preparations Dates / Deliverables 
Week 1   
Jan 9-15 
Boot Camp #1 
Introductions (M 12:15-1:15p)  
Building Orientation (M 4:30-5:00p) 
Clinic Overview & Expectations 
(M 5:00-6:30p) 
Syllabus, Calendar & Administrative Handbook 
Log-in to Outlook365, NetDocuments and Clio 
A&T 1: Transactional Practice Intro (1-19) 
Intro Director Meetings: Jan 9-13 
(30 minutes only) 
Client assignments to be 
distributed this week 
Boot Camp #2 
Technology Training (W 12:15-2:15p) 
Introduction to Client Interviewing 
(W 3:45-5:15) 
Complete “Day in the Life” Exercise #1 
Explore Outlook365, NetDocuments and Clio 
A&T 2: Interviewing (21-73) 
Boot Camp #3 (R 12:15-2:15p) 
Client Interviewing Workshop  
Review mock client interview roles 
Boot Camp #4 (F 12:15-2:15p) 
Technology Training Follow-Up 
Engagement Letters 
Complete “Day in the Life” Exercise #2  
Wass 1-2: Intro, Career Dilemmas (1-67) 
Week 2   
Jan 16-22 
MLK Jan 16 
Boot Camp #5 (W 12:15-1:45p) 
Entity Formation Workshop, Caitlin 
Cedfeldt & Zachary Petersen 
(Dvorak & Donovan) 
A&T 11: Business Entities (329-355) Client Meeting Reflection #1 
(timing per separate memo) 
Date Seminar Agenda Readings / Preparations Dates / Deliverables 
Boot Camp #6 (W 3:45p-5:15p) 
Bloomberg Law, Terry Stedman  
Practical Law (Westlaw), Zach Gose 
Reflective Practice & Development of 
Professional Identity  
Log-in to Practical Law and Bloomberg Law 
Complete Professional Identity Survey 
Learning from Practice: Chapter 8: Reflection and Writing 
Journals (203-236) & Chapter 24: Professional Identity and 
Formation (685-697) 
Boot Camp #7 (R 12:00p-2:00p) 
Intellectual Property Basics for 
Startups, Mike Echternacht (Kaneko, 
MEEM Legal Services) 
TMTKO Demo, Matt Schneller 
A&T 13: Intellectual Property (393-423) 
Log-in to www.tmtko.com  
Week 3   
Jan 23-29 
Seminar 4-6pm Wed @ Fuse 
Coworking (151 N. 8th) 
Client Development & Presentation 
Skills, Andrew Loudon & Brett Ebert 
(Baylor Evnen) 
Introduction to the Startup Ecosystem, 
Lana Zumbrunn (Fuse Coworking), 
Beth McKeon (NMotion), & Brian 
Ardinger (Econic)  
Article: 9 Steps to a Presentation That Won’t Leave Your 
Audience Hating You, goo.gl/9VyPwR 
Audio: Silicon Prairie: Tech Startups Find A Welcoming Home 
In The Midwest (NPR), goo.gl/0Gyf8R 
Video: “Silicon Prairie,” America's new entrepreneurial frontier 
(CBS) goo.gl/FjPmK8  
A&T 3: Organizing Transactional Work (75-107) 
First week of office hours 
Update Email: Sun Jan 29 
Schedule Director Meetings (1 
hour each per schedule below) and 
confirm office hours with LeAnn 
by T Jan 24 @ 10am. 
Week 4   
Jan 30-Feb 5 
Staff Meeting #1 Prepare to introduce your clients in a concise and holistic way 
A&T 4: Counseling (109-138) [-143 opt.] 
A&T 8: Ethical Issues (231-254) 
Director Meetings: Jan 30- Feb 3 
Week 5   
Feb 6-12 
NO CLASS 
Update Email: Sun Feb 12 
Week 6   
Feb 13-19 
Drafting & Working with Contracts 
Writing Skills & Conventions  
A&T 6: Drafting (183-206) 
Complete drafting exercises (to be provided) 
Review sample LLC Agreement (to be provided) 
Director Meetings: Feb 13-17 
Practice Reflection #1: Sun Feb 19 
~ 
Date Seminar Agenda Readings / Preparations Dates / Deliverables 
Week 7   
Feb 20-26 
Staff Meeting #2 Prepare to explore and evaluate your clients’ choices about the 
makeup of their founding teams (and the implications thereof) 
Wass 3-4: Solo/Team, Relationships (69-144) 
Wass 5-6: Roles/Rewards (117-185) [-203 opt.] 
Update Email: Sun Feb 26 
Week 8   
Feb 27-Mar 5 
Working with Founders & Investors, 
Bart Dillashaw (Dillashaw LLC) & 
Brock Smith (Invest Nebraska) 
Wass 9: Investors (249-296) Director Meetings: Feb 27-Mar 3 
Week 9   
Mar 6-12 
NO CLASS 
Update Email: Sun Mar 12 
Week 10 
Mar 13-19 
Staff Meeting #3 Prepare to seek feedback regarding challenges you face 
practicing law, interacting with clients, engaging in the 
community, and preparing an outreach presentation 
Director Meetings: Mar 13-17 
Community Crops Growing 
Farmers Workshop Mar 18 
Week 11 
Mar 20-26 
 SPRING BREAK - NO CLASS 
Update Email: Sun Mar 26 
Week 12 
Mar 27-Apr 2 
Advisor Discussions (R 12:00p-2:15p) Prepare to explore issues of personal interest, whether relating to 
client matters, practicing law, or your professional aspirations 
Director Meetings: Mar 27-31 
EntrepreneuringDays Mar 28-29 
Clinic Grand Opening Mar 31 
Week 13 
Apr 3-9 
NO CLASS 
Practice Reflection #2: Sun Apr 9 
Week 14 
Apr 10-16 
Staff Meeting #4 Prepare to explore and reflect upon your experiences working 
with clients and engaging with the startup community 
Update Email: Sun Apr 16 
Client Meeting Reflection #2 
(timing per separate memo) 
Week 15 
Apr 17-23 
End of Semester Social @ Chez Stohs (date/time TBD) Director Meetings: Apr 17-19 (or 
later, if preferred) 
Weeks 16-17 
Apr 22-May 6 FINALS - NO CLASS 
Close-Out/Transition Emails 
Omaha Startup Week May 1-5 
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Exhibit D: Previous Semester Reflection Topics 
Note: I utilized these five reflections for numerous semesters prior to the Spring 2017 semester, 
and they are being provided for reference. For details regarding my reflection memos for the 
Spring 2017 semester, please review the Memo to Students Outlining Peer Review of Teaching 
Project set forth in Exhibit E.  
1. End of Week 2:  Brainstorm a list of your biggest concerns, fears and anticipated challenges
regarding your participation in the Clinic. Select 2-3 of the most significant items, and
brainstorm ideas for addressing these concerns or fears, or overcoming or mitigating these
challenges.
[Notwithstanding the page requirement set forth in the syllabus, you are encouraged to use
whatever style of expression allows you to be most creative and self-reflective, so long as
thoughtfulness is demonstrated. For example, recall the “mind map” I circulated reflecting
your initial client assignments. Mind mapping is a tool I use with some frequency to
brainstorm and categorize ideas, and I could imagine using it for this exercise.]
2. End of Week 6:  At this point in the semester, you have had interactions with your assigned
clients and are moving ahead with addressing their legal needs. Please reflect on your
experiences communicating with clients, describe any successes and challenges you have
experienced thus far, and note any lessons you’ve learned that can be applied to future
interactions – whether with these clients or clients you represent in the future.
3. End of Week 8:  You have crossed the midpoint of the semester! Please review the
evaluation criteria set forth in Section III of the syllabus (including the metrics set forth in
Exhibit B thereto). With these criteria in mind, please evaluate your performance thus far in
the Clinic. What grade would you give yourself at this point? What action steps will you
take during the remaining 7 weeks of the semester to achieve your educational objectives
and improve your performance?
4. End of Week 10:  Discuss your experiences integrating client matters and expectations along
with your other clinic responsibilities, personal life, and other obligations and priorities.
Consider ways this experience varies from, or is similar to, the typical classroom experience
in terms of integrating your responsibilities into life outside the law school. What methods
have you used to satisfy these obligations and maintain balance, and in what ways do these
methods differ from those used for other courses you have taken in law school? Have they
been successful (or not)?
5. End of Week 13:  Describe any observations you have about your interaction with the role of
“being an attorney”. How does it feel? Do the clothes fit? In what ways have your
experiences this semester confirmed what you suspected, or surprised you, about the day-to-
day practice of transactional law? In what ways will this experience inform your upcoming
decisions about law school and professional endeavors?
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Exhibit E: Memo to Students Outlining Peer Review of Teaching Project 
  
Reflection Topics Memo, Spring 2017 Updated March 30, 2017 
This semester in the Weibling Entrepreneurship Clinic, we will be trying out a new process for 
the reflection component. Rather than assigning 5 mandated reflection topics over the course of 
the semester, you will be asked to complete the tasks set forth below. These tasks have been 
created in contemplation of Professor Stohs’s participation in the Peer Review of Teaching 
Workshop (more information at http://peerreview.unl.edu/).  
Professor Stohs intends to utilize these reflections and data gathered from the surveys to evaluate 
whether methods utilized in the Clinic foster development of professional identity. If you are 
willing to allow Professor Stohs to utilize this information in preparation of a publicly-available 
portfolio or other scholarly writings on this subject, please review and sign the “Informed 
Student Consent Statement” circulated alongside this memo. Even if you consent to Professor 
Stohs’s use of this information, your name will not be attached to this information in any such 
writings.  
There are 3 components to this semester’s reflection requirement: 
1. Pre/Post Semester Professional Identity Survey
Early in the semester, Professor Stohs will circulate a link to a brief survey regarding different 
aspects of your perceived professional identity. You will complete a similar survey at the end of 
the semester. This data will give Professor Stohs evidence regarding how participation in the 
Entrepreneurship Clinic impacts student growth and development. Please complete the surveys 
on the timelines outlined by Professor Stohs. 
2. Client Meeting Reflections
To help you internalize and reflect upon your experiences counseling clients, you will engage in 
guided reflections centered on two client interviews: one initial interview with a new client, and 
one late-semester meeting with a client (each of your choosing). In each case, please engage in 
the following steps: 
A. Initial Client Intake Meeting Reflection
1. Prior to your meeting, prepare a brief reflection (0.5-1 page) on your primary goals
for the meeting and intended actions to achieve them.
2. Record the meeting (I recommend saving locally using Zoom then sharing via Clio
Matter 2012/34.00007 – Personnel Records). In keeping with typical Clinic policy,
Professor Stohs will observe the meeting in real-time to the extent possible.
3. Add-on to your first reflection a brief same-day reflection (additional 0.5-1 page) on
whether your goals were met and whether your intended actions were successful.
Circulate both reflections to Professor Stohs and eclinic@unl.edu.
4. Discuss the meeting with Professor Stohs and seek feedback on successes and
improvements for future meetings (ideally within a few days of the meeting).
Reflection Topics Memo, Spring 2017 Updated March 30, 2017 
B. Late-Semester Client Meeting Reflection
1. Confirm with Professor Stohs a client meeting you wish to record, the scope of
matters to be addressed, and whether the meeting will be held in person (preferred,
but not necessary), via videoconference, or via telephone call.
2. Prior to your meeting, prepare a brief reflection (0.5-1 page) on your primary goals
for the meeting and your intended actions to achieve them.
3. Record the meeting using Zoom and sharing via Clio as described above.
4. Within a few days of the meeting, watch a portion of the initial client intake meeting
you recorded early in the semester (at least one 20-minute segment). Jot down any
observations you have about your performance. Then watch a portion of your late-
semester client meeting (again, at least one 20-minute segment). Do you observe any
differences in your performance or approach? Did you prepare for or conduct these
meetings differently (whether intentionally or not)? Add-on to your first reflection
(≈ 1 page) your quick observations regarding how the meetings compare and contrast.
5. With your first reflections in mind, please describe your interaction with the role of
“being an attorney”. How does it feel? Do the clothes fit? In what ways have your
experiences this semester confirmed what you suspected, or surprised you, about
yourself as a lawyer? What do you observe about the attorney in the room when
watching your client meeting recordings? Do you see a student? A professional?
There is no page requirement for this reflection, but I would anticipate ≈ 3-4 pages.
6. Please circulate the above reflections to Professor Stohs and eclinic@unl.edu by
Wednesday, May 3
rd
.
3. Practice Reflections
During the course of the semester, you should plan to write two additional reflection memos. 
Please note that each topic has its own timing, and should be written during the periods noted 
below (with deadlines set forth on the revised semester calendar). Notwithstanding the foregoing, 
you may also write on one or more different topics if you have experiences that move you to 
write and reflect.  
1. Weeks 5-6:  At this point in the semester, you have had interactions with your assigned
clients and are moving ahead with addressing their legal needs. Please reflect on your
experiences communicating with clients, describe any successes and challenges you have
experienced thus far, and note any lessons you’ve learned that can be applied to future
interactions – whether with these clients or clients you represent in the future.
2. Weeks 12-13:  Discuss your experiences integrating client matters and expectations along
with your other clinic responsibilities, personal life, and other obligations and priorities.
Consider ways this experience varies from, or is similar to, the typical classroom experience
in terms of integrating your responsibilities into life outside the law school. What methods
have you used to satisfy these obligations and maintain balance, and in what ways do these
methods differ from those used for other courses you have taken in law school? Have they
been successful (or not)?  Due Sunday, April 9
th
* *   * *   *
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Exhibit F: Informed Consent Form 
  
INFORMED STUDENT CONSENT STATEMENT
Course Title: Weibling Entrepreneurship Clinic (Law 658/G) 
Teacher Name: Brett C. Stohs 
Semester/Year: Spring 2017 
Your teacher is conducting an inquiry into his teaching. He is examining the effectiveness of his instructional 
strategies, comparing, and evaluating the effectiveness of instructional techniques, curricula, or classroom 
management methods. This form requests your consent to allow your performance information (e.g., in-class 
contributions, work product, client interactions, written reflections and correspondence) and survey 
information (e.g., written surveys about your professional identity and about the course in general) to be 
included as part of your teacher's classroom inquiry. Examples of actual student work are often very useful to 
demonstrate how much and how deeply students are learning. The form also asks you to allow your teacher 
to use these data for possible publication or presentation.  
Your participation in this inquiry is voluntary, and there is no compensation should you choose to participate. 
The inquiry will be conducted as part of the class practice and activities as defined in your course syllabus. 
Your participation is not expected to require any added out-of-class time. Unless otherwise specified, your 
name will be removed from all course work examples and other information and you will not be referred to by 
name in any published materials or in any presentations. Once the classroom inquiry is complete, all copies 
of your course work and/or examples that were retained by your teacher will be treated in the same manner 
as he maintains student work and records from other courses.  
To indicate your willingness to have your performance information included, please check one of the 
following two choices: 
_____ I allow my performance information to be included in my teacher's classroom inquiry. 
_____ I do not allow my performance information to be included in my teacher's classroom inquiry. 
To indicate your willingness to have your survey information included, please check one of the 
following two choices: 
_____ I allow copies of my survey information to be included in my teacher's classroom inquiry. 
_____ I do not allow copies of my survey information to be included in my teacher's classroom inquiry. 
If you are willing to have your either performance information or survey information (or both) 
included, check one of the following two choices: 
_____ I decline to have my name remain on any work that is included 
_____ I want my name to remain on any work that is included. 
Please specify any additional restrictions on the use of your classroom work: 
By signing below you give your permission for your performance information and survey information to be 
used with the restrictions and for the purposes indicated above. You understand that your grade is not 
connected in any way with your participation in this inquiry, and that your anonymity will be maintained 
unless you designate otherwise. Finally, you understand that you are free to decide not to participate in this 
study or to withdraw at any time without adversely affecting your relationship with your teacher or the 
university, and withdrawal will not result in any loss of benefits to which you are otherwise entitled. 
Your Name (please print): 
Your Permanent Address: 
Email: 
Signature: ______________________________________________ Date: _____________ 
If you have questions or concerns, please discuss them with Professor Stohs. 
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Exhibit G: Quantitative Survey Instrument 
Thank you for participating in this survey.This is part of Professor Stohs's participation in the Peer
Review of Teaching Project. For more information on the project, please visit:
http://peerreview.unl.edu/.
Please be honest in your responses. Results will not be reviewed by the Director until the end of
the semester, and at that time, they will only be reviewed to identify changes in your views as a
result of participating in the Weibling Entrepreneurship Clinic. Although you will attach your student
number to this survey, it will only be to connect the responses of this first survey to later surveys.
Nothing in this survey will be considered for assessment, grading, or any purpose other than
tracking student growth and development.
Weibling Entrepreneurship Clinic Professional Identity Survey
E-Clinic Professional Identity Survey (Spring 2017)
1. Student ID
E-Clinic Professional Identity Survey (Spring 2017)
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
2. I am confident in my ability to competently address legal needs of clients.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
3. I know myself.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
4. I am confident in my ability to apply different areas of substantive legal knowledge and analysis to real
world situations.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
5. I am confident in my professional judgment under conditions of inherent uncertainty.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
6. My current workplace habits are sufficient to help me succeed after law school.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
7. I understand and have internalized the rules and values of the legal profession.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
8. I see myself as a professional.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
9. I am confident in my ability to interact with and relate to clients.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
10. The professional path I am on is consistent with my personal values and beliefs.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
11. I see myself as a student.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
12. I understand and am comfortable with my professional obligations to clients and others.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
13. I can be a professional and be myself at the same time.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
14. I am confident that I will be able to identify ethical conflicts and handle them appropriately in practice.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
15. I am nervous about a client asking me questions I do not know the answers to.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
16. I see myself as a lawyer.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
17. I live my life with my personal and professional values being integrated, rather than separate.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
18. I would rather take an exam than discuss legal issues with a client.
Strongly Disagree Disagree
Moderately
Disagree Neutral Moderately Agree Agree Strongly Agree
19. I frequently feel the need to feign confidence in my professional abilities.
E-Clinic Professional Identity Survey (Spring 2017)
Thank you for your responses and for participating in Professor Stohs's research! If you have any questions, please contact Professor
Stohs at bstohs@unl.edu or 402.472.7383.
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Exhibit H: Summary of Survey Instrument Results 
All items that are statistically significant (p < .05) are highlighted in yellow. 
All items with differences of at least +1.00 between semesters (representing greater than one full 
step of improvement on the 1-7 scale) are highlighted in green. 
Question 
Pre-Assessment 
M (SD) 
Post-Assessment 
M (SD) 
Difference 
M (SD) 
t p 
1. I am confident in my ability to
competently address legal needs of
clients.
a
4.25 (.71) 5.25 (.89) -1.00 (1.20) -2.37 .050 
2. I know myself.
a
4.88 (.64) 5.75 (.46) -.88 (.64) -3.86 .006 
3. I am confident in my ability to apply
different areas of substantive legal
knowledge and analysis to real world
situations.
a
4.00 (1.00) 5.43 (.79) -1.43 (.98) -3.87 .008 
4. I am confident in my professional
judgment under conditions of inherent
uncertainty.
a
4.25 (.71) 5.38 (.52) -1.13 (.83) -3.81 .007 
5. My current workplace habits are
sufficient to help me succeed after law
school.
a
5.00 (.58) 5.71 (.76) -.71 (.76) -2.50 .047 
6. I understand and have internalized
the rules and values of the legal
profession.
a
5.13 (.83) 5.63 (.52) -.50 (.93) -1.53 .170 
7. I see myself as a professional.
a
4.63 (1.19) 5.38 (.74) -.75 (.71) -3.00 .020 
8. I am confident in my ability to
interact with and relate to clients.
a 5.00 (1.07) 6.13 (.64) -1.13 (1.25) -2.55 .038 
9. The professional path I am on is
consistent with my personal values and
beliefs.
a
5.50 (.53) 5.63 (.92) -.13 (.99) -.36 .732 
10. I see myself as a student.
b
2.00 (.93) 3.38 (1.19) -1.38 (1.30) -2.99 .020 
11. I understand and am comfortable
with my professional obligations to
clients and others.
a
5.13 (1.13) 5.75 (1.04) -.63 (2.00) -.89 .405 
12. I can be a professional and be
myself at the same time.
a 4.88 (1.25) 5.38 (.74) -.50 (.93) -1.53 .170 
57 
Question 
Pre-Assessment 
M (SD) 
Post-Assessment 
M (SD) 
Difference 
M (SD) 
t p 
13. I am confident that I will be able to
identify ethical conflicts and handle
them appropriately in practice.
a
5.38 (.74) 5.63 (.92) -.25 (1.16) -.61 .563 
14. I am nervous about a client asking
me questions I do not know the
answers to.
b
2.00 (1.07) 3.63 (1.77) -1.63 (1.60) -2.88 .024 
15. I see myself as a lawyer.
a
4.00 (1.20) 5.75 (.46) -1.75 (1.28) -3.86 .006 
16. I live my life with my personal and
professional values being integrated,
rather than separate.
a
4.75 (1.04) 5.38 (1.19) -.63 (1.60) -1.11 .305 
17. I would rather take an exam than
discuss legal issues with a client.
b 4.63 (1.19) 6.00 (.93) -1.38 (1.19) -3.27 .014 
18. I frequently feel the need to feign
confidence in my professional
abilities.
b
3.00 (1.20) 3.63 (1.51) -.63 (.52) -3.42 .011 
a
 Response options ranged from 1=Strongly Disagree to 7=Strongly Agree (4=Neutral) 
   b
 Response options ranged from 1=Strongly Agree to 7=Strongly Disagree (4=Neutral) 
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Exhibit I: Original Statistical Tests (t-tests) 
Paired Samples Statistics (Individual Questions) 
Mean N Std. Deviation Std. Error Mean 
Pair 1 Q1PRE 4.2500 8 .70711 .25000 
Q1POST 5.2500 8 .88641 .31339 
Pair 2 Q2PRE 4.8750 8 .64087 .22658 
Q2POST 5.7500 8 .46291 .16366 
Pair 3 Q3PRE 4.0000 7 1.00000 .37796 
Q3POST 5.4286 7 .78680 .29738 
Pair 4 Q4PRE 4.2500 8 .70711 .25000 
Q4POST 5.3750 8 .51755 .18298 
Pair 5 Q5PRE 5.0000 7 .57735 .21822 
Q5POST 5.7143 7 .75593 .28571 
Pair 6 Q6PRE 5.1250 8 .83452 .29505 
Q6POST 5.6250 8 .51755 .18298 
Pair 7 Q7PRE 4.6250 8 1.18773 .41993 
Q7POST 5.3750 8 .74402 .26305 
Pair 8 Q8PRE 5.0000 8 1.06904 .37796 
Q8POST 6.1250 8 .64087 .22658 
Pair 9 Q9PRE 5.5000 8 .53452 .18898 
Q9POST 5.6250 8 .91613 .32390 
Pair 10 Q10PRE 2.0000 8 .92582 .32733 
Q10POST 3.3750 8 1.18773 .41993 
Pair 11 Q11PRE 5.1250 8 1.12599 .39810 
Q11POST 5.7500 8 1.03510 .36596 
Pair 12 Q12PRE 4.8750 8 1.24642 .44068 
Q12POST 5.3750 8 .74402 .26305 
Pair 13 Q13PRE 5.3750 8 .74402 .26305 
Q13POST 5.6250 8 .91613 .32390 
Pair 14 Q14PRE 2.0000 8 1.06904 .37796 
Q14POST 3.6250 8 1.76777 .62500 
Pair 15 Q15PRE 4.0000 8 1.19523 .42258 
Q15POST 5.7500 8 .46291 .16366 
Pair 16 Q16PRE 4.7500 8 1.03510 .36596 
Q16POST 5.3750 8 1.18773 .41993 
Pair 17 Q17PRE 4.6250 8 1.18773 .41993 
Q17POST 6.0000 8 .92582 .32733 
Pair 18 Q18PRE 3.0000 8 1.19523 .42258 
Q18POST 3.6250 8 1.50594 .53243 
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Paired Differences 
t df 
Sig. (2-
tailed) Mean Std. Deviation 
Std. Error 
Mean 
95% Confidence Interval of the 
Difference 
Lower Upper 
Pair 1 Q1PRE - 
Q1POST 
-1.00000 1.19523 .42258 -1.99924 -.00076 -2.366 7 .050 
Pair 2 Q2PRE - 
Q2POST 
-.87500 .64087 .22658 -1.41078 -.33922 -3.862 7 .006 
Pair 3 Q3PRE - 
Q3POST 
-1.42857 .97590 .36886 -2.33113 -.52601 -3.873 6 .008 
Pair 4 Q4PRE - 
Q4POST 
-1.12500 .83452 .29505 -1.82268 -.42732 -3.813 7 .007 
Pair 5 Q5PRE - 
Q5POST 
-.71429 .75593 .28571 -1.41340 -.01517 -2.500 6 .047 
Pair 6 Q6PRE - 
Q6POST 
-.50000 .92582 .32733 -1.27400 .27400 -1.528 7 .170 
Pair 7 Q7PRE - 
Q7POST 
-.75000 .70711 .25000 -1.34116 -.15884 -3.000 7 .020 
Pair 8 Q8PRE - 
Q8POST 
-1.12500 1.24642 .44068 -2.16704 -.08296 -2.553 7 .038 
Pair 9 Q9PRE - 
Q9POST 
-.12500 .99103 .35038 -.95352 .70352 -.357 7 .732 
Pair 10 Q10PRE - 
Q10POST 
-1.37500 1.30247 .46049 -2.46389 -.28611 -2.986 7 .020 
Pair 11 Q11PRE - 
Q11POST 
-.62500 1.99553 .70553 -2.29331 1.04331 -.886 7 .405 
Pair 12 Q12PRE - 
Q12POST 
-.50000 .92582 .32733 -1.27400 .27400 -1.528 7 .170 
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Paired Differences 
t df 
Sig. (2-
tailed) Mean Std. Deviation 
Std. Error 
Mean 
95% Confidence Interval of the 
Difference 
Lower Upper 
Pair 13 Q13PRE - 
Q13POST 
-.25000 1.16496 .41188 -1.22393 .72393 -.607 7 .563 
Pair 14 Q14PRE - 
Q14POST 
-1.62500 1.59799 .56497 -2.96095 -.28905 -2.876 7 .024 
Pair 15 Q15PRE - 
Q15POST 
-1.75000 1.28174 .45316 -2.82156 -.67844 -3.862 7 .006 
Pair 16 Q16PRE - 
Q16POST 
-.62500 1.59799 .56497 -1.96095 .71095 -1.106 7 .305 
Pair 17 Q17PRE - 
Q17POST 
-1.37500 1.18773 .41993 -2.36797 -.38203 -3.274 7 .014 
Pair 18 Q18PRE - 
Q18POST 
-.62500 .51755 .18298 -1.05768 -.19232 -3.416 7 .011 
Paired Samples Statistics (Average Scores) 
Mean N 
Std. 
Deviation 
Std. Error 
Mean 
Pair 1 PretestAvg 4.3981 6 .47326 .19321 
PosttestAvg 5.1852 6 .47228 .19281 
Paired Samples Correlations (Average Scores) 
N Correlation Sig. 
Pair 1 PretestAvg & 
PosttestAvg 
6 .201 .703 
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Paired Samples Test (Average Scores) 
Paired Differences 
t df 
Sig. (2-
tailed) Mean 
Std. 
Deviation 
Std. Error 
Mean 
95% Confidence Interval of the 
Difference 
Lower Upper 
Pair 1 PretestAvg - 
PosttestAvg 
-.78704 .59775 .24403 -1.41434 -.15974 -3.225 5 .023 
